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ABSTRACT
Due to a large influx of immigrants in recent years, Koreans have felt the need to create a
more integrated society, and reconsider the question of what it means to be Korean. These
sentiments have extended into the educational system, causing educators to look for ways to
foster equal opportunity for students regardless of race or ethnicity. However, much work
remains to be done in this area. This project focuses on developing guides and lesson plans
promoting multiculturalism, intended for Korean teachers to use during English language
immersion camps. The goals are to encourage students to affirm themselves as unique
individuals, accept and respect others who are different, learn about other cultures, overcome
prejudice, apply critical thinking skills to issues related to cultural diversity, and become
advocates for social justice. With these goals in mind, a literature review of established
conceptual frameworks for multicultural education is presented, along with an exploration of
ways in which students benefit from multicultural literature. Results of recent studies and
surveys of Korean teachers are presented, illustrating the need for development of multicultural
curricula for Korean schools. As background information, a summary of relevant aspects of
recent developments in Korean history is presented, including recent changes in the educational
system.
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CHAPTER I
INTRODUCTION
Statement of the Problem
South Korea (hereafter Korea) is often characterized as an ethnically and linguistically
homogeneous nation by its citizens and outsiders because of an ideology that is based on the
concept of one nation, one race, and one language. This ideology emerged in response to specific
historical events (Kim & Kim, 2012; Lee, 2013). During the colonial period (1910-1945), the
Empire of Japan initiated assimilation policies, nissen ittai or Japan and Korea as “One,”
intended to turn Koreans into obedient subjects of the emperor. Korean language publications
were closed, the Korean Language Society was disbanded, and Korean writers were required to
publish only in Japanese (Lee, 2013). Students were forbidden to speak Korean in school and
citizens were pressured to speak Japanese at home, adopt Japanese names, and worship at Shinto
shrines.
Following Japanese occupation of the country, there were concerted efforts to reclaim
and solidify Korean cultural and linguistic identity, separate and distinct from Japan (Lee, 2013).
Lee (2013) suggests that the Korean language, the only indigenous language spoken on the
peninsula, has been inextricably tied to Korean national identity. Therefore, Korea is viewed by
many Koreans as homogenous. In Korea, race and ethnicity are virtually synonymous. The
concept of ethnicity in Korea is based on a shared history and language. Race, embodied in the
idea of a pure bloodline, is a significant part of this collective ethnic identity. Also, the Korean
language is one of the salient markers that embodies Korean national identity (Lee, 2013).
Nationalism based on a shared sense of ethnicity and language has also created intolerance of
diverse cultural and ethnic identities within Korea. Lee (2013) notes,
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Especially right after the Korean War (1950-1953), there were many discriminatory
practices against so-called Korean War babies born of American fathers and Korean
mothers; the schools were segregated, and many were urged to leave their mother in
Korea and to go to the United States for their own good. Racial discrimination still exists,
only in more subtle forms. (p. 47)
There are two major factors contributing to the ethnic reshaping of Korea: use of migrant labor
from other countries and an increase in multicultural and international marriages (Kim, 2010).
The greatest number of multicultural children were found in Gyeonggi Province (16,013
students) and Seoul (10,021), South Jeolla (5,023), South Gyeongsang (4,754), South
Chungcheong (4,292), and North Gyeongsang (4,221) (Jeon, 2014). Elementary students
accounted for 71.2% of all students from multicultural households, with 48,297 counted in the
survey. Another 12,525 (18.5%) were middle school students, while 6,984 (10.3%) were in high
school. The most common ethnicities were Chinese or ethnic Koreans from China (34.4%),
Japanese (19.5%), Vietnamese (16.5%), Filipino (14.3%), Thai (2.2%), and Mongolian (2.0%).
Also, the percentage of students born to parents from Central Asian countries increased from 1.7%
to 2.0% in 2013 (Jeon, 2014). These statistics highlight shifts in the ethnic makeup of Korea.
They also suggest an increasing need to integrate multicultural education into elementary schools.
According to Kim and Kim (2012), multicultural education was largely unheard of in
Korea before the 2000s. However, the number of children born to parents in multicultural
marriages has led to an increase in the number of minority students in the public education
system. Koreans therefore feel the need to implement a culturally relevant pedagogy in schools
as a new multicultural environment emerges. Kim and Kim argue that increased ethnic diversity
due to immigration and international marriages has created a need to reconsider the question of
who is Korean.
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Teaching and learning in Korean schools tends to be based on textbooks authorized by
the government and local educational authorities. Many endorsed textbooks are ethnocentric,
promoting distorted images of other cultures (Park as cited in Kim & Kim, 2012). The focus of
the textbooks reflects a tendency to dehumanize other people rather than recognize the
complexities of other cultures (Hong as cited in Kim & Kim, 2012). Hence, there is limited
critical reflection on conceptualizations of ethnic, cultural, and national identities. The most
significant problems, according to Lee (2013), are the practices and ideology prevalent in Korean
schools and society.
Currently, attempts at multicultural education are focused on one goal: to better
assimilate multicultural families and children into Korean society (Lee, 2013). Pressuring
minorities to assimilate to the dominant culture is fundamentally at odds with democratic values
and harkens back to the experiences of ethnic Koreans during the Japanese colonial period.
Transforming how schools function is the crucial element for changing South Korea into a
mature multicultural society (Lee, 2013). Current educational policies for primary schools do not
mandate pedagogical practices to facilitate this transformation by providing information about
the unique histories and cultures of diverse groups and preparing students to eventually work to
proactively address structural inequality in organizations and institutions. In addition, primary
school teachers have limited time during the school year to implement supplementary curricula.
During the summer and winter, many Korean students participate in English language immersion
camps that stress academics and communication. I believe this setting offers a unique
opportunity for teachers, ethnic Koreans and others, to integrate multicultural children’s
literature to introduce or reinforce multicultural education concepts for students.
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Purpose of the Project
The purpose of the project is to develop a guide for individuals teaching primary or
elementary age students attending English language camps. This resource will be useful for
teachers who are dedicated to integrating multicultural education concepts into English language
classes. The lessons are most applicable to English camp settings, but can be incorporated into
regular English classes as well. They provide ideas for creating bias-free/bias-reduced learning
environments. The project provides model lessons, based on multicultural children’s literature, to
facilitate inclusive learning for all students regardless of their cultural or ethnic backgrounds.
English camps are short-term, intensive experiences, usually one or two weeks
depending on the school. Many public elementary schools offer English camps free of charge
during summer or winter vacations in Korea. Typically, supplementary English language
education out of school can cost a significant amount of money and many families cannot afford
it. The camps represent an opportunity for parents to provide additional educational opportunities
for their children. The guide focuses on providing teachers resources to achieve specific
outcomes including:
1. Encouraging students to affirm themselves as unique individuals and accept and
respect others who are different;
2. Providing opportunities for students to learn about other cultural groups;
3. Engaging students in intergroup dialogues that promote cross-cultural communication
skills and reduce biases and prejudices;
4. Helping students to become critical thinkers to make intelligent decisions about
problems and conflicts; and
5. Facilitating activities that address social justice issues.
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Conceptual Framework
By transforming the curriculum to include multicultural education, schools and teachers
have opportunities to focus on a variety of issues related to society and culture. Specifically,
classroom teachers can use multicultural children’s literature to help their students develop
greater knowledge about other cultures, become more aware of diversity, and appreciate their
own cultures. The conceptual framework for the project is informed by two main sources: James
A. Banks’ (1993) five dimensions of multicultural education and Yuko Iwai’s
(2015) five tips for using multicultural children’s literature. The five dimensions Banks identifies
are: 1) content integration; 2) knowledge construction; 3) equity pedagogy; 4) prejudice
reduction; and 5) empowering school culture and social structure. Iwai outlines the following
five tips for teachers who are interested in using multicultural children’s literature: 1) model
positive attitudes toward diversity; 2) select high-quality multicultural children’s books; 3) plan
effective instruction; 4) use multicultural children’s books across the curriculum; and 5) partner
with the community.
At a young age, many children start to challenge or question some of the assumptions
they have about peers who look or speak differently than they do. They have acquired many of
these assumptions from adults in their lives who influence whether they positively or negatively
perceive cultural, ethnic, or racial differences. Negative assumptions can lead children to
internalize stereotypes about others. According to Gutek (2006), the premise of multicultural
education is that human beings are members of diverse cultural, racial, ethnic, and linguistic
groups. However, they all have needs, hopes, and fears. Multicultural education promotes the
belief that diverse students’ histories and lived experiences should inform pedagogical practices.
It also promotes the belief that students can develop positive perceptions about the histories,
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cultures, and contributions of diverse groups by acquiring new knowledge and critical thinking
skills. In time, this prepares them to actively challenge racism, sexism, classism, linguicism,
ableism, ageism, heterosexism, religious intolerance, and xenophobia (National Association for
Multicultural Education, n.d.).
James A. Banks elaborates on his concept of five dimensions of multicultural education
in an interview with Michelle Tucker (Annenberg Learner, n. d.). Banks states that the impetus
for developing the concept was to emphasize the need for teachers to focus on integrating
multicultural education in a more holistic manner across their various activities. The first
dimension, and arguably the easiest to implement, is content integration. Content integration
involves teachers using information from a variety of cultures and groups to illustrate key
concepts, principles, generalizations, and theories in their subject area. Knowledge construction
concerns teachers helping their students to understand, investigate, and identify implicit cultural
assumptions. Equity pedagogy is the third dimension, and encompasses teachers adapting their
methods to enable students from diverse backgrounds to achieve academic success. Prejudice
reduction involves teachers using methods to help students develop more positive attitudes about
different groups. The final dimension, empowering school culture and social structure, concerns
students being supported to identify ways to make their individual classrooms and school
cultures more equitable. Banks’ five dimensions highlight the need to conceptualize multicultural
education beyond theoretical considerations. In other words, successful implementation of
multicultural education requires changes in curriculum, teaching materials, teaching and learning
styles, and attitudes, perceptions and behaviors of teachers (Annenberg Learner, n. d.).
Iwai (2015) suggests that multicultural children’s literature is beneficial for influencing
changes in students by providing opportunities for them to develop awareness about various
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cultures and peoples. She notes that using books from various cultures in the curriculum also
helps students to learn how to appreciate their own cultures. Iwai asserts that her five tips make it
possible to achieve this goal. When teachers model positive attitudes about people from different
backgrounds, they encourage students to develop awareness of diversity. Teachers can support
the process by selecting and using high-quality multicultural children’s books that accurately
portray elements such as characters, cultures, and traditions. Teachers then need to prepare
lessons that use the books to facilitate student learning. The most effective approach is for
teachers to incorporate a range of multicultural children’s literature across the curriculum. Iwai
concludes, as James A. Banks does, that multicultural children’s literature is a powerful tool for
teachers to help students critically analyze cultural, social, and political issues, and help them
become global citizens who respect other cultures.
Significance of the Project
As an educator from Korea who has been fortunate to study multicultural education in the
U.S., I feel obligated to use my master’s project to address the urgent need for resources to help
other Korean educators to use multicultural education concepts more effectively in their
classrooms. Multicultural children’s literature is a powerful tool for introducing multicultural
education into English language immersion camps. There are several benefits of using
multicultural children’s literature.
First, it has the potential to change classroom culture, helping students to develop
empathy and embrace cultural and ethnic differences. Empathy allows students to become more
open and trusting of others from different backgrounds. In turn, this allows students to learn
about themselves and their own backgrounds and cultures. Second, multicultural children’s
literature reinforces self-worth within students and allows them to connect with themselves and
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their culture on a deeper level. Greater confidence can help students increase willingness to learn
and willingness to cooperate with others regardless of cultural or ethnic differences. Third,
students are exposed to multicultural issues such as racism and prejudice. Students can also learn
about cultures they may not be exposed to on a regular basis, and learn to expand their thinking
about other groups and the broader global community.
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CHAPTER II
REVIEW OF THE LITERATURE
Introduction
By reading multicultural children’s literature, students gain a deeper appreciation of who
they and others are. They have more opportunities to develop empathy by identifying with others,
while developing critical thinking skills and self-esteem. These are important to model for
students at an early age. To this end, the project focuses on providing a guide for South Korean
English teachers to integrate multicultural children’s literature into their teaching in English
camp settings, still a relatively new approach in the country.
The review of the literature consists of four major parts. Part one delineates the structure
of the Korean educational system and how multicultural education is understood in this context.
Part two focuses on defining multicultural education and its primary goals. Part three defines
multicultural children’s literature and its importance, and how educators can select exemplary
content. Part four summarizes the main points from parts one through three.
The History and Structure of the Korean Educational System
The Korean educational system is characterized by two features: the egalitarian ideal and
enthusiasm for education. The government is focused on the ideal that regardless of gender,
religion, geographic location, or socioeconomic status, all citizens should have equal opportunity.
Also, traditionally, there has been high value placed on education (Kim, 2002; Seth, 2005). Kim
(2002) suggests,
The zeal for education was reinforced by the recent past, in which Japanese colonialism
and the Korean War convinced Koreans to invest more in people than in physical capital.
These factors could also explain such phenomena as extensive parental sacrifice for their
children’s education, and their involvement in and contribution to schools. (p. 30)
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Emphasis on education largely stems from the Confucian belief that man is “perfectible through
education and that only the most learned should govern the country and society” (Kim-Renaud,
2005, p. 5). Initially, education was reserved for the elite because it was believed that knowledge
helped to enhance moral governance, and it was viewed as a tool for preventing tyranny.
Education also preserved the privileged social position of the elite. Modern education, rooted in
Western democratic ideals, has become accessible to everyone, resulting in an almost 100%
literacy rate (Kim-Renaud, 2005).
The Korean educational system encompasses six years of primary or elementary school,
three years of middle school, three years of high school, and two years of junior college or four
years of college or university (see Figure 1).

FIGURE 1 THE STRUCTURE OF SOUTH KOREA’S EDUCATION SYSTEM FROM “SOUTH KOREA:
INSTRUCTIONAL SYSTEMS” BY CENTER ON INTERNATIONAL EDUCATION BENCHMARKING.
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Korean children are required to attend classes from primary school through middle school. High
schools are separated into two types: general (academic) and vocational high schools. Institutions
of higher education with four-year undergraduate programs are separated into four categories: 1)
colleges and universities; 2) teacher’s colleges and colleges of education; 3) air and
correspondence universities and open universities; and 4) theological colleges, seminaries, and
others (Kim, 2002). Korea is one of the most educated countries in the world. The government’s
concerted efforts have resulted in significant economic growth since the late 1980s and helped
the country develop one of the largest economies in the world (Kim-Renaud, 2005). Korean
students have consistently achieved the highest math, science, and problem-solving scores in
international aptitude tests.
This was a significant development because following the end of decades of Japanese
colonialism in 1945 most Koreans were illiterate and less than 5% of children continued
schooling after elementary school (Seth, 2005). Kim-Renaud (2005) refers to the period as a time
when “‘many dragons emerged from the sewage’” (p. 5). Hundreds of new schools were
established at all levels to accommodate increased enrollments. The strict tracking system
instituted under the Empire of Japan was abolished and resources were committed to universal
basic education. Seth (2005) asserts,
While this contributed to social cohesion and provided a literate workforce with the skills
needed for a newly industrializing economy, it also generated strains between the demand
for higher levels of education and the state’s efforts to prevent an oversupply of advanced
degree holders. This made competition for entry into the restricted higher educational
tiers fiercer, adding to the intensity of South Korea’s ‘education fever.’ (pp. 6-7)
The Korean Educational Development Institute (2010) outlines the broad purposes of modern
primary through high school institutions: the purpose of primary schooling is to deliver basic
education; middle schools provide secondary education in addition to basic education acquired at
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the primary level; and high schools deliver further secondary education along with basic
professional education. Furthermore, the purpose of special schools is to support students with
physical, mental or intellectual challenges, providing them the equivalent of primary, middle, or
high school education. Most students who graduate from middle school transition to general high
schools. However, students have the option of advancing to vocational high schools if they
intend to secure employment after high school graduation or they wish to advance to junior
college (Korean Educational Development Institute, 2010).
The government has focused on different goals since the 1960s. From the 1960s through
the mid-1970s, the primary goal of the educational plan was to provide an educated workforce to
build a stronger economy. The curriculum focused on the practicality of education, antiCommunism, and moral development. The government concentrated on expanding basic
educational opportunities to all eligible children. During the mid-1970s through the 1980s, the
government began to recognize the importance of education and other social policies in national
development. There was a focus on addressing social ills stemming from severe competition for
college admission, and financial burdens on parents, integrating subjects, and development of the
whole person. By the 1990s, the Korean economy had become more diversified. Thus, the
government shifted policy to focus on the quality, relevance, and excellence of education being
provided to students (Kim, 2002; Yoon, 2014).
The Ministry of Education (MOE), previously part of the Ministry of Education, Science,
and Technology, has principal responsibility for enacting policies and administration for general,
vocational, and technical education. The MOE also has jurisdiction over local education
authorities and institutions of higher education, and regulates enrollment, fees, curriculum,
teacher recruitment, and school facilities (Kim, 2002). The modern public education system in
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Korea was primarily developed in response to a desire for greater economic development.
Korean education policy has largely focused on providing equal educational opportunities for all
citizens. Koreans have come to view education as a vehicle for social mobility and creating
wealth. However, many have lost confidence in public education. Korean desire for economic
growth resulted in the development of a competitive social atmosphere and, therefore, an
increased gap between rich and poor in their levels of education because of excessive investment
of families in private education (Yoon, 2014). Yoon defines private education as tutoring in
settings outside school, home study (private tutoring at home), compensatory learning, and
lessons in arts and physical education. According to the Korean Educational Development
Institute, the government defines all education other than regular classes in elementary, middle,
high schools, or education for special abilities and aptitude after school, as private (as cited in
Yoon, 2014). The government responded to an increase in spending on private education by
attempting to improve public education. It focused on five specific areas: 1) adopting E-learning
materials; 2) hiring excellent teachers; 3) implementing a teacher evaluation system; 4)
increasing student choice at all levels; and 5) revising the national university entrance exam
(Yoon as cited Yoon, 2014). Because language is an instrument for dispensing information and
engaging in communication, the Korean government has mandated English as a compulsory
subject since the 1990s.
English has become a global language that is used in international business, diplomacy,
and education. Koo (2007) claims that English has become a necessary asset for career success
and upward social mobility in Korea. English was introduced in third grade as a compulsory
subject since 1997. This is a markedly different approach than in many other Asian countries
where English language learning takes place later than 3rd grade. In Korea, students in 3rd-6th
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grades receive 2-3 hours of English language instruction per week, 7th- 9th grades receive 2-4
hours, and 10th-12th grades receive 4 hours. Early English education in Korea was implemented
to respond to trends of globalization, reduce the burden of educational cost of English to parents,
and insure equal opportunity of English education (Yoon, 2014). Nevertheless, the policy has
had the opposite effect. Yoon writes,
[It] appears the educational policy in Korea seems not to have sufficiently considered the
mentality of parents, who create the demands of the educational market. Of course, such
dependence on private education is caused by a fundamental lack of confidence in the
quality of public education. (p. 195)
Korea is ranked first in the world regarding the estimated consumer expenditure on private
English language education, reaching 10 trillion won (US $8.6 billion) in 2006 (Kim, 2006; Ma,
2007). It is reported that every year the amount parents spend on their children’s English
education increases (Chang, 2008). The most substantial factor in the escalating costs of
schooling has been private tutoring and out-of-school lessons (kwaoe). Kwaoe has burdened
many Korean families who sacrifice large portions of their incomes to provide a competitive
edge for their children. Their hope is that these sacrifices will help their children obtain
prestigious degrees so the family can maintain or enhance its social status (Seth, 2005).
This single-minded drive, ironically, has been the impetus for much of the transformation
of the economy. This, in turn, has contributed to improvement of the educational system,
including addressing illiteracy, implementing universal basic education, improving English
education, etc. (Yoon, 2014). Arguably, schools became the important factor in efforts to rebuild
the country after Japanese occupation and institute a democratic civil government in the 1990s.
(Lim, 2005). However, many of the policies have focused on quantitative rather than qualitative
improvements, an approach that has been ineffective for implementing multicultural education in
the Korean educational system.
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Multicultural Education in the Korean Educational System
The national identity of Korea has been shaped by an ideology of a singular cultural,
ethnic, and linguistic identity. It is this collective identity that served as the impetus for rapid
industrialization and economic growth from the 1960s to the 1990s. The government promoted
nationalist slogans like gugwiseongyang (enhancing national prestige), minjokjoongheung
(regenerating the nation), and gungnyeoksinjang suchuljeungdae (enhancing national strength
through exports) (Lee, 2013). Lee (2013) argues that an unintended consequence of the ideology
was intolerance of diverse cultural and ethnic identities. To illustrate, at the end of the Korean
War (1950-1953), children of American fathers and Korean mothers were the targets of
discriminatory practices. They were subjected to racial discrimination, segregated from other
students in schools, and urged to go to the U.S. to spare their mothers shame (Gage as cited in
Lee, 2013).
For example, when Hines Ward, an American sports celebrity, born to an AfricanAmerican father and a Korean mother visited the country in 2006, there was nationwide attention
in the media. As Ahn (2014) states in Rearticulating Black Mixed-Race in the Era of
Globalization: Hines Ward and the struggle for Koreanness in Contemporary South Korean
Media, Ward’s visit opened conversations about underrepresented and mixed-race people in
Korea. Ward shared his experiences to encourage other mixed-raced individuals in the Korea, in
particular, black mixed-race individuals. She also notes that the family history of Hines Ward
and his mother shows a clear case of the racial discrimination that mixed race people had to
endure in Korean society after the Korean War. According to Lee (as cited in Ahn, 2014), the
presence of the mixed-race population in Korea after the Korean War was considered a result of
a failure to protect the Korean women, which negatively affected the national identity and
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ideology of “one pure nation.” On the contrary, Kim, 2000; Shin, 2006; Shin and Choi 2008,
argue that nationalism has been a constant source of energy to raise passion for national growth.
In that sense, the mixed-race population in Korea has been silenced because they were not
perceived as suitable citizens for the unification of the postwar nation. It is worthwhile to note
that this silencing was done traditionally and systematically by the general public and the state,
and resembles the prevailing racial oppression in the U.S. As a result, mixed-race individuals
suffered from prejudice for not being “pure Korean” or not keeping the “real Korean-ness” in
them, and in consequence were depicted as “others” and rejected and hidden in the mainstream
society. Another example of how mixed-race persons were often denied equal status can be
found in mandatory military service required by law. Mixed-race persons were exempted from
the mandatory responsibilities that are strictly required for ethnic Koreans to establish legitimacy
of living and working in the society. In that sense, it is necessary and timely to link the current
discussion of multiculturalism to the much more expanded context of racial globalization, to
study and search for the implications of race in the Korean situation. The same author also
believes that it’s important to pose the question of race in (East) Asia, including Korea, because
this region has been viewed as composed of homogenous nations, which often results in taking
nationality as the preferred indicator of racial difference. It is expected that Korea’s growing
multicultural discourse will provide opportunities and perceptions to increase our understanding
of the recent racial framework.
Ahn (2014) claims that the recent influx of foreigners caused by globalization is not
enough to terminate Korean nationalism based on the idea of the “pure blood” myth. Rather, she
urges, “this new face of Korea requires a rethinking of the narrative of ethnic purity and cultural
homogeneity and has caused the nationwide rise of multiculturalism discussions in Korean
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society.”(p.394). Hence, Korea needs to find a way to prevent repetition of the past by embracing
and integrating multicultural backgrounds and moving towards a society that respects individuals
or groups of diverse race, ethnicity and culture.
Yet, there is a gap between the theory and practice, especially when the practice has been
evolved and reshaped from generation to generation. According to Park (as cited in Lee, 2013),
more subtle forms of racial discrimination remain that affect everyday lives and the futures of
people with multicultural backgrounds. However, the country’s traditional national identity is
being challenged by a growing ethnic minority population that stems from an increasing number
of migrant workers from China, Vietnam, Indonesia, etc. and immigrants married to Korean
spouses.
International marriages are a recent phenomenon that is transforming the ethnic
landscape of Korea. One reason, according to Kim and Kim (2012) is that many Korean women
left rural areas to pursue education and career opportunities in cities, leaving men behind to take
over family businesses. In addition, a strong preference for boys has left many males in rural
areas with limited prospects for marriage. As a result, many search for brides outside the country,
particularly China and Southeast Asia. Ethnic diversification in Korea has prompted the question:
Who are Koreans? (Kim & Kim, 2012). In the 2000s, the term multicultural education was
largely unknown in the country. The increasing number of migrant workers and international
marriages had implications in the educational system. Why was it necessary to address the
demographic changes taking place in Korea? Kim and Kim (2012) argue that ethnic minority
students’ reduced learning opportunities can become an obstacle for upward mobility, increasing
the likelihood of them becoming second-class citizens. Many of these students can be at a
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disadvantage within the competitive Korean educational system because of a lack of Korean
language proficiency, parents’ low socioeconomic status, and discriminatory school practices.
Korean educational leaders identified multicultural education as an appropriate tool for
integrating the increasing number of children from interracial, migrant, and refugee families into
mainstream Korean society (Park & Watson, 2011). In 2008, the Ministry of Education, Science,
and Technology (MEST) outlined the following goals of Korean multicultural education: 1.)
Reduce the educational disadvantages imposed on students from multicultural families and help
them adapt to Korean society; 2.) Promote cultural sensitivity and understanding among students;
and 3.) Assist students from multicultural families in becoming globally competent and bilingual
(Park & Watson, 2011). The government pursued a four-pronged approach to achieve the goals.
First, it allocated 300 million won ($3 million USD) to multicultural education-related
research and development. The funds supported multicultural education policy research, Korean
language textbooks and programs, and teacher training programs. A network of local
multicultural education centers was planned for students and their families. The purpose of the
centers was to provide mentoring, multicultural understanding camps, international education,
aptitude classes, school entrance counseling, and Korean language instruction (Park & Watson,
2011). Second, universities were provided funds to engage in policy research and develop
learning materials and programs. School-oriented and customizable education support campaigns
were developed and implemented, focusing on Korean language improvement, self-identity
establishment, and cultivating cultural understanding among public school students (Park &
Watson, 2011). The MEST also encouraged local governments to develop regionally specialized
programs. Third, non-Korean parents of multicultural families were to be provided instruction in
the Korean language, computer literacy, and interpretation services. Fourth, additional teacher
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education courses were designed to raise awareness and appreciation for multiculturalism (Park
& Watson, 2011).
Park and Watson (2011) challenge the efficacy of the Korean government’s approach to
implementing multicultural education. Their primary objection is to “the underlying assumption
of Korean multicultural education that locates the problem solely on the ‘differences’ which need
to be addressed while ignoring the role of schooling in constructing and maintaining these very
differences” (p. 3). Park and Watson suggest that the national curriculum reinforces genetic and
cultural homogeneity. Specifically, this perspective is reflected in Dangun Shinwha, a folktale
that is part of the national curriculum and is emphasized throughout K-12 education. Dangun
Wanggeom, a son of heaven, is considered the founder of the first Korean kingdom. Ethnic
Koreans are said to be his descendants. The story is recited to instill a sense of ethnic and
national pride in danil minjok (one-blood ethnicity). Non-ethnic Koreans are situated as
“illegitimate” Korean citizens or residents because they do not share the ethnic purity of Koreans
(p. 4). As a result, these students may face academic and social challenges. The schooling
process is what needs to be addressed rather than the students. In 2007, the United Nations
Committee on Eliminating Racial Discrimination (CERD) expressed concerns that Korean
nationalism could engender a sense of superiority and racial discrimination:
[Korean schools] to include in curricula and textbooks for primary and secondary schools
information about the history and culture of the different ethnic and national groups
living on its territory, as well as human rights awareness programmes aimed to promote
understanding, tolerance and friendship among all racial, ethnic and national groups. (as
cited in Park & Watson, p. 4)
In other words, the perspective about multicultural education in Korea should be shifted to one
that is about promoting equity, inclusion, and social justice. According to James Banks (2009),
the increase of global immigration and diversity in nation-states challenges liberal assimilationist
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conceptions of citizenship. Thus, nation-states throughout the world now face the complicated
and contentious questions of how to build civic communities that are inclusive and reflective of
shared goals, values, and identities of all citizens. He argues:
The theoretical and empirical work of multicultural scholars indicates that identity is
multiple, changing, overlapping, and contextual, rather than fixed and static—and that
thoughtful and clarified cultural identifications will enable people to be better citizens of
the nation-state. (p. 133)
Ladson-Billings (2004) writes, “People move back and forth across many identities, and the way
society responds to these identities either binds people to or alienates them from the civic culture.”
(p.112). Multicultural education scholars explain the role of the society, and that the way it
responds to groups of people can lead to the opposite of the intended results. It is important to
balance unity and diversity, yet the voices of marginalized groups of the society should be
reflected so their dreams can also be recognized as part of the whole in schools (Ladson-Billings,
Osler, & Vincent as cited in Banks, 2009).
Park and Watson (2015) conducted a study to understand Korean in-service teachers’
awareness of an emerging multicultural society, and their perspectives about multicultural
education in K-12 schools. The researchers developed a 20-question questionnaire with a mix of
closed and open-ended questions. Six were open-ended questions focused on teachers’
perspectives on multiculturalism in Korea and multicultural education in K-12 schools. The
study was framed by the following research questions: 1) How aware are Korean teachers of the
multicultural issues in Korean society and education?; 2) How comfortable do Korean teachers
feel about the multiculturalism of Korean society? Do teachers have certain attitudes or
perceptions of Korean society that may make it challenging for them to successfully use
multicultural approaches in education?; 3) What perspectives do Korean teachers have about
multicultural education?; and 4) How prepared and ready do Korean teachers feel about teaching
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in classrooms with diversity and addressing multicultural issues when they arise? What kinds of
preparation, training or support do teachers want for implementing multicultural approaches in
their classrooms?
The study participants included 86 in-service teachers (76 participants were female and
10 were male) who were working towards a master’s degree at teacher training universities in
three different cities (Seoul, Bundang, and Chungju). All three universities were considered
prestigious teacher education institutions. The participants ranged in age from 25 to 52, 33
teachers were elementary school teachers, 16 were middle school teachers, and 37 were high
school teachers. In addition, the sample included 29 English teachers, 17 homeroom teachers
(taught all elementary subjects), 13 music teachers, 7 science teachers, 3 art teachers, 2 Korean
literature, 2 Chinese as a foreign language, 1 computer education, 1 geology, and 1 social studies
teacher. Grounded theory was used to analyze the participants’ responses to the open-ended
questions. It was used to help Park and Watson identify relationships in the data, generate
statements about the suggestions and implications of their data analyses, and help them obtain a
better understanding of the perspectives of Korean in-service teachers.
The survey responses indicated that participants were aware of increasing diversity in the
country as well as various challenges associated with the current trends. However, the
participants shared uncertain feelings about these changes. The results also revealed that the
teachers acknowledged the importance of multicultural education in society and schools. The
teachers, nevertheless, did not believe that they have the proper training to use multicultural
approaches in their teaching. However, they revealed a strong interest in professional
development for learning specific multicultural approaches and obtaining multimedia resources
to help them successfully implement multicultural education in their classrooms. Many
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participants felt that multicultural education was significant for transforming society to be more
inclusive of people from different ethnic backgrounds. Moreover, they viewed the disconnection
between mainstream Korean culture expressed in schools and the diverse cultures of the
multicultural students as a significant cause of the struggles of multicultural students in schools.
Most teachers suggested that the solution was to reduce the differences.
Similarly, Yeo (2016) conducted a study to examine Korean teachers’ beliefs about
diversity. She was also interested in identifying the factors that influence those beliefs and the
impact of those beliefs on their practice of multicultural education teaching. The researcher used
a mixed-methods research approach, including a quantitative survey and interviews. Results
indicated that for teachers in this study: a) intercultural experiences positively influenced Korean
teachers’ beliefs about diversity; and b) teachers’ beliefs about diversity had a significant impact
on their practice of multicultural teaching.
The study was guided by the following questions: 1) What are South Korean teachers’
beliefs about diversity in personal contexts?; 2) What are South Korean teachers’ beliefs about
diversity in professional contexts?; 3) How do South Korean teachers’ beliefs about diversity
differ between personal and professional contexts?; 4) How do South Korean teachers’ beliefs
about diversity in personal and professional contexts differ based on their demographics, and
teaching and intercultural experiences?; and 5) What impact do South Korean teachers’ beliefs
about diversity have on their practice of multicultural education?
The study included 110 participants who were teachers in public elementary schools in a
Metropolitan city in Korea. The first part of the survey was used to gather participants’
demographic information, gender, age, number of years in the teaching profession, experiences
taking multicultural training courses and teaching multicultural students, experience traveling
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and living abroad, and friendships with others from diverse cultural backgrounds. The second
part of survey was administered to investigate South Korean teachers’ general beliefs about
diversity in personal and professional contexts. Yeo then conducted in-depth interviews with six
teachers. She randomly selected interviewees from those who completed the survey. The
teachers were predominantly female (82.0%) with a range of ages and teaching experience. Their
experiences of working with multicultural students and multicultural training and intercultural
friendships were also varied.
Yeo (2016) concluded that teachers were accepting of issues like friendships across racial
or ethnic backgrounds, physical limitations, and diverse ways of life in Korea. However, they
were less accepting regarding a multicultural family’s valuation of education, same-sex couples
as parents, and multicultural students’ maintenance of their first language. Teachers also
indicated that acquiring fluency in the Korean language was most important for success in school,
more important than students maintaining their first languages. Furthermore, participants defined
multicultural education as an education that mainly supports multicultural students’ adjustment
to Korean schools. This finding was similar to Park and Watson’s finding in their 2015 study.
The studies conducted by Park and Watson (2015) and Yeo (2016) highlight the need for
Korean teachers to develop a better understanding of the primary goals of multicultural
education. Multicultural education entails education and instruction that is inclusive of diverse
cultures. It is based upon consensus building, respect, and fostering cultural pluralism within
multiracial societies, and helps students to develop positive perspectives about those who are
different.
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Multicultural Education and Its Primary Goals
Multicultural education is powerful because it highlights how social transformation is
necessary to envision and advocate for a fair and equitable world. (Banks, 2004; Gorski, 2006;
Ladson-Billings, 2004; Sleeter & McLaren, 1995). The roots of multicultural education are from
the struggle of African Americans for political power, freedom, and economic integration during
the Civil Rights Movement of the 1960s in the U.S. In time, various marginalized groups, i.e.
immigrants, women, people of color, gays and lesbians, people with disabilities, etc., demanded
that public schools transform curricula to be more inclusive. Gay (as cited in Alismail, 2016)
states that these early efforts were instrumental in the development of the early iteration of
multicultural education.
In the 1980s, James A. Banks (1989), considered to be one of the founders of
multicultural education, defined it as follows:
A philosophical position and movement that deems that the gender, ethnic, racial, and
cultural diversity of a pluralistic society should be reflected in all of the institutionalized
structures of educational institutions, including the staff, the norms, the values, the
curriculum, and the student body. (p. 11)
Along with Banks, scholars like Carl Grant, Geneva Gay, Christine Sleeter, and Sonia Nieto
developed the foundation of multicultural education, based on the goal of social change and
equal educational opportunity for all students (Banks, 2001). How multicultural education is
conceptualized may differ, but there are defining principles.
Gorski (2009) states that multicultural education: 1) is a political movement and process
that endeavors to obtain social justice for underserved and disenfranchised students; 2)
recognizes social justice as an institutional matter; 3) insists that comprehensive school reform
can only be accomplished through a critical analysis of systems of power and privilege; 4)
focuses on elimination of educational inequities; and 5) advocates for quality education for all
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students. Nowadays, multicultural education has been expanded to include a variety of scholars,
practices, and perspectives. However, it can still be considered to advocate for the goals of
building relationships, enhancing understanding, developing inclusive climates in schools, and
implementing curricula that encourage multicultural awareness (Banks, 2004).
Gorski (2006) and Ladson-Billings (2004) urge teachers who are proponents of
multicultural education to think critically about the role they should play in social transformation
because multicultural education should accept and affirm the cultural pluralism of students and
their communities. Grant and Sleeter (2006) suggest that multicultural education calls for
teachers to proactively address power and privilege in the classroom to disrupt dominant
hegemony, intentionally teach about injustices, and resolutely ensure educational equity for all
students. Education that is multicultural and social reconstructionist prepares students to actively
construct a society without discrimination or oppression. Thus, this method necessitates
democratic schooling, examination of injustice in relation to students’ lives, and development of
social action skills (Grant & Sleeter, 2006). In other words, the purpose of multicultural
education is to help students develop the skills to recognize inequality and discrimination in their
schools and society, helping them to realize that they can empower themselves to become
actively involved in change. Teachers can address a variety of social and cultural issues by using
multicultural education concepts to transform curricula. Specifically, teachers can use
multicultural children’s literature to help their students develop different perspectives about
people, cultures, and places.
Multicultural Children’s Literature
Literature can be a powerful resource for helping children understand their homes,
communities, and the world. Before children learn to read, family members, teachers, and others

26
read to them about different characters, places, and events. Children need to see themselves in
books and experience diverse points of view. Bishop (1990) writes,
Books are sometimes windows, offering views of worlds that may be real or imagined,
familiar or strange. These windows are also sliding glass doors, and readers have only to
walk through in imagination to become part of whatever world has been created and
recreated by the author. When lighting conditions are just right, however, a window can
also be a mirror. Literature transforms human experience and reflects it back to us, and in
that reflection we can see our own lives and experiences as part of the larger human
experience. Reading, then, becomes a means of self-affirmation, and readers often seek
their mirrors in books. (p. ix)
Literature provides children with a sense of affirmation about their identities and their cultures.
Temple, Martinez, Yokota, and Naylor (as cited in Mendoza, & Reese, 2001) identify three types
of children’s books: (1) wordless books focus only on illustrations to convey a story; (2) picture
story books focus on illustrations and text to tell the story; and (3) illustrated books mostly focus
on text, incorporating illustrations to depict the plot. Children’s literature includes characters,
plots, settings, themes, and points of view. Multicultural children’s literature includes all of these
elements and also provides a window into other people, cultures, histories, and events and can
help decrease negative stereotyping (Iwai, 2015). Most importantly, it provides opportunities for
children to develop positive identities and self-esteem regardless of their background.
Multicultural literature can be used to create classrooms where all students are valued.
In children’s literature, words and illustrations can work together to create strong images
of a variety of people, places, events, and histories rather than merely conveying stories. When
children see representations of different people in illustrations, this can foster positive
impressions of the people who are being portrayed. On the other hand, negative depictions can
reinforce stereotypes (Mendoza & Reese, 2011). For example, depictions of children of African
descent with afros, over-sized lips, and wide noses are common in many English textbooks used
in Korean elementary schools. These illustrations portray racist images and the exaggerated
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depictions can lead young Korean children to have prejudiced thoughts and ideas about Black
people. It is crucial for teachers to look at illustrations and consider whether characters can easily
be identified as people of color, without being portrayed in a stereotypical manner. Thus,
physical appearance of characters should be diverse so members of an ethnic or racial group do
not all appear alike with exaggerated features (Adam & Harper, 2016). Children also need help
developing vocabulary to describe and understand sameness and differences of physical features.
Creating a culturally rich environment encourages children to ask questions (Derman-Sparks &
Edwards, 2010). No child is born prejudiced against other races or skin tones, but is gradually
influenced by their parents, peers, and media, including literature. In general, children’s books
only portrayed upper and middle class European Americans because of limited producers of new
images of people outside the mainstream, resulting in limited opportunities for children inside
the mainstream to see other sides of the windows or to see their own reflections. Conversely,
children from outside the mainstream were not easily able to find their own heroes and history
that affirm their cultural heritage.
As Aoki, Nieto, and Harris (as cited in Mendoza & Reese, 2001) state, it was not until the
1960s that people of color were depicted in children’s literature in the US. When people of color
were depicted, they were often depicted in stereotypical ways. During the various social
movements of the 1960s and 1970s, various ethnic and racial groups advocated for children’s
literature to include more diverse representations of different people, events, lives, and histories.
Children’s books gradually included the experiences of people and groups viewed as outside of
the sociopolitical and cultural mainstream of American society (Taxel as cited in Mendoza &
Reese, 2001). MacCann (as cited in Mendoza & Reese, 2001) writes that the work and success of
individuals and organizations like the Council on Interracial Books for Children, founded in
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1965, played key roles in development and promotion of children’s literature that more
accurately reflected realities of a multicultural society. Books can affirm or harm a child’s selfconcept, teach accurate or inaccurate information about different groups of people, and reflect
attitudes about who is important or inferior. Therefore, it is important to exercise care in
choosing children’s literature.
Multicultural children’s books can benefit children psychologically by helping them
find ways to work out solutions to problems while feeling that they are not alone. According
to Ludwig (2014), feeling that they are not alone in experiencing their personal struggles by
reading about characters facing similar issues can help children to develop strategies for
working through problems and develop a positive outlook about their backgrounds. Books
can also build critical thinking skills and encourage social-emotional learning (SEL). SEL
skills are important because they translate into success in school and in life. High quality
multicultural children’s literature engages children, teaching them important values through
gaining insights into the thoughts and feelings of others by reflecting on interactions among
characters. Children gain more from multicultural books when reading is combined with
teacher-guided activities such as drawing, discussion, role playing and essay writing.
Multicultural children’s literature can help teachers focus on cultural awareness and
acceptance of diverse cultures. For students who may not be part of a diverse setting, learning
through multicultural literature allows them to see diversity and relate information back to their
own lives. Making connections within their own lives helps students empathize with others and
allows them to view differences in a positive manner. According to Ford, Harris, and Howard
(1999), there are six goals for using multicultural children’s literature: 1) increase feelings of
self-worth; 2) facilitate equal educational opportunities; 3) increase knowledge about various
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cultural, ethnic, and racial groups; 4) create a sense of empowerment and independence; 5)
emphasize the importance of collaboration; and 6) challenge assumptions and stereotypes.
Multicultural children’s literature makes it possible for minority students to feel recognized and
understood because their cultures are acknowledged, and students from the dominant culture
learn that there are other viewpoints and ways of doing things that are just as valuable as their
own. Therefore, children’s literature should be accurate, and expose children to a variety of
characters, including both people similar to and different from them. Children’s books can be
valuable tools for teaching children about the world around them.
Summary
To implement multicultural education effectively, Korean elementary school teachers
must be aware of the shifting ethnic and racial demographics in the country attributable to
immigration and international marriages. They must then develop an understanding of historical
roots of and core principles of multicultural education. Knowledge about multicultural education
can help teachers to address various complex challenges related to society, culture, and groups of
people, and how to facilitate discussion with children through the use of multicultural children’s
literature. This requires mindful preparation to teach and to interact with students from diverse
cultural, ethnic, and racial backgrounds. The first step toward creating classrooms that facilitate
learning is for teachers to model respect for all students and insist that respect also be displayed
by all students regardless of background. Teachers must also be willing to be self-reflective
about their teaching practices and strategies. If necessary, teachers should display a willingness
to learn and incorporate new research-based approaches. Thus, children’s books can be valuable
resources when they reflect attitudes about race, ethnicity, socioeconomic class, disabilities,
gender, and sexual orientation, and can have a powerful influence on young students.
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CHAPTER III
THE PROJECT AND ITS DEVELOPMENT
Description of the Project
The project is designed to provide a guide for Korean English teachers who work
with elementary school students. Specifically, it is designed to provide guidelines for using
multicultural children’s literature in English camp settings, given the combination of
convenient access to abundant English multicultural children’s literature and more flexible
curriculum development and autonomy that is given to English camp teachers. As
discussed in the beginning of the chapter, the project guidebook is divided into four parts:


Part One: Introduction



Part Two: Defining Multicultural Children’s Literature and Its Importance will be
presented with citations that point out the importance of multicultural children’s
literature;



Part Three: Checklist and Worksheet for Assessing and Selecting Multicultural
Children’s Literature will describe how to evaluate and choose children’s
literature that increases children’s awareness of other cultures and promotes
cultural sensitivity at an early age;



Part Four: Sample Lesson Plans & Activities; and



Part Five: Suggestions for Multicultural Children’s Literature will contain
recommended books, websites and helpful links for teachers to teach diversity,
acceptance, respect and inclusion to achieve a welcoming school and social
environment for children from all groups.
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Development of the Project
I developed the initial idea for this project during the spring semester of 2015 while I was
enrolled in a course entitled Human Rights Education Pedagogy and Praxis taught by Dr. Susan
Katz. The first assignment was to bring an artifact that related to a human rights issue. Instantly,
I recalled a book entitled Mom, Why am I so Dark? (see Figure 2). I read it when I was a
teenager. The author was a 15-year-old mixed race girl named Soon Duk Kim (see Figure 3)
who was born after the Korean War to an African American father and Korean mother. I did not
recall much of the content of the book, but I remembered a passage that left a strong impression
on me. The author vividly recalled rubbing her hands against a rock by a stream until they bled,
hoping that she could lighten her skin tone. I could imagine the pain children like this teenage
girl felt living in a one of the most homogenous societies in the world, feeling like they did not
belong anywhere. It was the first multicultural book I read, not knowing at the time of reading
that it can be categorized as multicultural literature, and it left a lifelong impression on me.
While searching for the book online, I was surprised and yet glad to discover some people of my
age or older who still remember the book as I did, with the strong impression that didn’t
disappear even after half a century since it was published in 1965.

FIGURE 2 MOM, WHY AM I SO DARK?

FIGURE 3 SOON DUK KIM
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The main reason the book left a lifelong impression on me is that it was my first exposure
to the kind of prejudice faced by those who are not considered Korean, often because they were
of mixed race. The book allowed me to reflect on my experiences as an ethnic Korean in
comparison to the author who captured the anguish of growing up in a society where she was
largely rejected because she was not considered Korean. Even after I became a teacher, I was
haunted by this story. Eventually, I decided I wanted to learn more about multicultural education.
I decided I wanted to study in the U.S. because it had a longer history of advocates, educators,
and scholars exploring multiculturalism and diversity. My goal became the impetus for me to
pursue graduate studies at the University of San Francisco because it is located in a culturally
diverse city, and I would be able to meet and interact with a variety of people from different
backgrounds.
All the courses I took in the Department of International and Multicultural Education at
the University of San Francisco challenged me to seek more knowledge about people from
diverse cultural, ethnic, and racial backgrounds, which led to the ultimate goal of education,
human rights and social justice. I had to construct new personal and societal perceptions after
my arrival in the summer of 2014. The first year, I explored the city through the lens of a tourist.
Part of the reason that I chose to come to San Francisco, despite the high cost of living, was that
it was one of the most visited cities in the world. When I first discovered the living cost in San
Francisco, I took a brief pause to double-check whether it was going to be worth it. The answer?
Of course! For the first semester, my routine was home, library, and class. I was like a hamster
on a wheel! I was overwhelmed with resuming my studies, and the assigned readings often took
much longer than for native speakers of English. Papers were also due faster than I expected.
After my first semester, I began to spot beautiful architecture throughout the city and I found my
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own quiet place to take a walk in Golden Gate Park on the way to school. It took me a semester
to settle down and begin to take advantage of what the city offered to locals as well as tourists,
such as student discounts for the museums and live plays in downtown theaters.
Navigating the city and pursuing a master’s degree in International and Multicultural
Education provided me with a different perspective with which to view and understand events
and other people’s experiences in relation to acceptance and respect for diverse cultures and the
struggles and challenges they face. For example, the exit sign for Fruitvale on Highway 880
immediately reminds me of a young black man named Oscar Grant who was killed by a white
BART police officer, as well as the book The New Jim Crow from the suggested readings for the
Human Rights Education: Pedagogy & Praxis course. When I revisited the murals in the
Mission District after I took the Social Justice Pedagogy & Arts class, I was finally able to see
them through the lens of the oppressed, rather than just to check off an item from a list of “101
things to do in San Francisco,” like a tourist taking selfies at all the major attractions. When I
first saw the Gay Pride Parade in the Castro, without any background knowledge of the event, it
left a shocking impression since I am from a much more conservative region of the world. I
learned that we are prone to the pitfalls of being judgmental of what we observe due to lack of
prior background knowledge and truthful insight. It is dangerous to jump to conclusions based on
a limited perspective. I began to find myself observing in a more macroscopic manner and asking
probing questions about the city where I now live.
It was an insightful and transforming experience to learn the history of the city and
people from the diverse backgrounds who make up the population. Yet, the struggle to end
inequality and create a more inclusive society is still in progress. The first thing I learned is that
it does not happen instantly but rather is the result of an ongoing fight to ensure the rights of
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diverse groups of people. The origin of all of the changes was the people’s power derived from
every individual who strived to make the city diverse. I only knew a few things about San
Francisco upon arrival in the summer of 2014, not expecting much more than what the tourist
brochures carry. Not long after arriving in San Francisco, I witnessed with shock a group of
protesters on the street under the slogan, “Clothing is a choice,” and “We were born naked”. I
began to ask myself, “Would this be possible in the country where I am from?” “Will it be
possible for the Korean police to escort the protesters?” Later, I was told that it is only possible
because this is San Francisco. Since then, I began to pay more attention to the messages activists
are trying to convey, rather than how they are dressed or not dressed. It was a big step forward to
acknowledge the concrete concept of diversity with the ability to accept people who are different
from myself. When visiting Alcatraz, I discovered the history and the struggle of the Native
Americans to keep their territory. When visiting Angel Island, I learned about the history of
immigrants who were detained upon arrival in the U.S. for months in a prison-like government
immigration facility. I learned to understand what sacrifice had to be made to gain their freedom
or even to bring them to the public’s attention. I learned the history of Gay Pride Week and about
Harvey Milk Plaza in the Castro District named after Harvey Milk who was the first openly gay
politician in the U.S. and worked for gay rights.
It is a well-known fact that the discovery of gold attracted many people to San Francisco
and the Bay Area, but not many Korean people know that the railroad from coast to coast and the
icon of the city, the Golden Gate Bridge, were built by immigrants who performed hard and
dangerous work. This 49 square mile city has a culture of diverse groups of people coexisting,
embracing one another, and treasuring the legacy of those who contributed to building the city.
People say knowledge is power. In San Francisco, I learned to understand the city and its people
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through various sources of information. My three-year leave of absence has allowed me to gain
academic knowledge along with personal experience in relation to what I learned in the
classroom. This is quite a contrast to my three-day trip in 1989, with faded photos taken in front
of the Golden Gate Bridge and Fisherman’s Wharf.
In contrast to the affluent neighborhoods and fancy upscale businesses in San Francisco, I
witnessed countless homeless people on the streets and in parks who live without basic human
necessities. When walking through the less desirable areas in downtown San Francisco, it’s hard
to avoid the unpleasant smell, the smell of capitalism, according to my husband. It’s not
uncommon to see women of color taking care of white babies in the parks and men of color
working at construction sites. Every time I encountered these scenes, it made me wonder where
all the white people were and what they were doing while people of color were taking care of
their children and building their houses.
As my project is inspired by the book I read more than three decades ago, I cannot
emphasize enough the book’s importance. The impact of multicultural children’s books that
inspire children to appreciate differences can last a lifetime. Therefore, it is the role of educators
to lead children in the right direction through multicultural children’s literature, and to give them
an opportunity to learn to accept people who are different from themselves. Children’s books can
be valuable as vehicles for communicating values and teaching children about the world around
them. Children’s books reflect the real world, and they convey the voices of different groups of
people the children live among. It is totally up to individual teachers to decide how to discover
the dynamics and to scrutinize the complex nature of power, but it’s the responsibility of the
educators to challenge all forms of oppression that exist in today’s world and in every nation. I
believe it takes effort to gain insights and critical findings related to cultural diversity.
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The Project
The project can be found in the Appendix.
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CHAPTER IV
CONCLUSIONS AND RECOMMENDATIONS
Conclusions
The increasing number of migrant workers and international marriages has been
dismantling one of the most homogenous nations in the world into a multicultural society, and
the students from multicultural families have affected the Korean educational system. Research
proves that the ethnic minority students’ reduced learning opportunities can become an obstacle
for upward mobility, making them more likely to become second class citizens. Many of these
students are at a disadvantage within the competitive Korean educational system due to lack of
Korean language proficiency, parents’ low socioeconomic status, and discriminatory school
practices. Multicultural education entails education and instruction that is inclusive of diverse
cultures. It is based upon consensus building, respect, and fostering cultural pluralism within
multiracial societies, and helps students to develop positive perspectives about those who are
different.
Multicultural children’s literature is a powerful tool for teachers to help students
critically analyze cultural, social, and political issues and help them become global citizens
who respect other cultures. Teachers can support the process by selecting and using high
quality children’s books that accurately portray elements including characters, cultures, and
traditions. Teachers then need to prepare lessons that use the books to help students
develop social emotional learning. The most effective approach is for teachers to
incorporate a range of multicultural children’s literature across the curriculum. The books
can serve as mirrors that allow children to see themselves, and also function as windows for
seeing other cultures, as stated by Bishop (1990). It is noteworthy that Bishop’s metaphor
describes the multi-role of multicultural children’s literature: mirrors, windows and sliding
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glass doors. She believes that books go beyond allowing children to see themselves and
others, and enable action and transformation by creating sliding glass doors that children
may walk through to interact with individuals or groups that are different from themselves.
After all, communication based on mindful and genuine belief in human rights is the key to
building a bias-free classroom environment, which can broaden to a society and the global
community.
The impact of teachers and teacher candidates’ attitude towards children from
multicultural backgrounds plays a key role in creating an inclusive classroom environment.
Since adults are mirrors for children, children learn and acquire various forms of negative
perceptions through their parents, caretakers and teachers from an early age. In that sense, I
cannot emphasize enough the impact of the verbal and nonverbal languages that may
contribute to building a society where no one is judged by race, ethnicity, language, or
cultural differences. Korea is already a multicultural nation and multiculturalism is a global
trend.
Recommendations
The motivation for using multicultural children’s literature in English is primarily
that more resources are available due to the longer history of multicultural education in the
U.S. However it is highly recommended to use books written in Korean or other languages,
especially when students in the class are from different cultures or families. It is highly
recommended to invite the family members of students of diverse backgrounds to introduce
books that are well known in their own cultures. Finding resources and potential speakers
within the community will be a valuable and meaningful approach for teachers who can
expand their networks. This will help connect a child’s home and school, encourage
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engagement, and allow children from diverse cultures to build a healthy self-concept. The
most effective approach is for teachers to incorporate a range of multicultural children’s
literature across the curriculum. In that sense, the use of multicultural literature is not
limited to the English camp setting, but has the potential to be adapted and modified in
regular English classes or integrated with other subjects.
Educators are on the frontline between the old ideology of homogenous Korea and
the new diverse Korea, and this makes their position unique and special. Teaching diversity
through multicultural children’s literature requires teachers and teacher candidates to be
aware of and understand diversity. This is essential since they contribute to reshaping
Korea’s future by teaching children who are going to live and work together. I tried to share
my academic and personal experience of studying in one of the most highly diverse cities in
the U.S. However, I don’t intend to suggest that the U.S. is the model case for diversity.
Rather, I would like to focus on impact and the discourses that have been made on the topic
of multicultural education in the U.S. and related background knowledge. My intent is to
pay particular attention to subjects that influence how Korean elementary English teachers
and teacher candidates can adopt multicultural children’s literature to teach diversity in the
English Camp setting in a Korean elementary school context.
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Introduction
This guidebook aims to provide and promote understanding of multicultural
children’s literature and its importance, and to share useful activities and
information to create a bias-free and inclusive classroom environment, so that
children learn to embrace differences and appreciate diversity. It also offers
guidelines for selecting multicultural children’s literature accompanied by a
checklist. Lastly, it shares websites and links so that teachers find it helpful and
useful. Throughout the chapters, this project stresses the vital role of the teacher’s
perception and attitudes about multicultural education and the importance of the
teacher’s part in the educational process.
I also included suggested links for teachers who would like to visit San
Francisco one day, to share my findings focused on the people and their history in
this area. I believe that there are a lot more things to see and to know than just the
tourist attractions, yet, I urge visitors to become more aware and mindful of tourists
through the lens of multicultural education.
This is based on my personal perspective as a student who was greatly
inspired by the graduate degree program that stresses the issues of human rights
and social justice. It is also based on my experience as an alien to share a different
point of view. I have attached websites and links at the end of Part Five to provide
diverse opinions and perspectives as well. It should be noted that even the selection
of the suggested links can be influenced by my point of view, experience and,
background.

“America has power, but not justice.
In prison, we were victimized as if we were guilty.
Given no opportunity to explain, it was really brutal.
I bow my head in reflection but there is
nothing I can do.”
One of the over 135 poems carved on the wooden walls in barracks,
in Angel Island Immigration Station (1910-1940), written by a Chinese immigrant.
PHOTO BY Y. S. LEE
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Multicultural literature plays an important role in bridging the gap between
cultures while providing an opportunity to see oneself as well as others. In
addition, exposure to quality multicultural literature helps children to
appreciate diversity and fosters perspectives that value many different
aspects of cultures and ways of thinking.
The purpose of the project is to develop a guide for individuals teaching
primary or elementary age students attending English language camps.
 This resource will be useful for teachers who are dedicated to
integrating multicultural education concepts into English language classes.
 The lessons are most applicable to English camp settings but can
be incorporated into regular English classes as well.
 The ultimate goal for the project is to create bias-free/bias-reduced
learning environments where all children can reach their potential.
To achieve this goal, the project includes background knowledge for Korean
English teachers; the key goals of multicultural education, definition and usage
of multicultural literature, checklist and worksheet to select multicultural
children’s literature, and sample lesson plans based on multicultural children’s
literature, to facilitate inclusive learning and to promote diversity in English
camps in Korean primary schools.
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English camps are short-term, intensive experiences, usually lasting one or two
weeks depending on the school. Most public elementary schools offer English camps
free of charge during summer or winter vacations in Korea. Typically, supplementary
English language education out of school can cost a significant amount of money and
many families cannot afford it. The camps represent an opportunity for parents to
provide additional educational opportunities for their children.
English camp is English education designed as free of charge instruction,
scheduled for summer and/or winter vacations in Korean elementary schools. The
school provides a facility, supplies and instructors. Depending on the school,
instructors can be either Korean or native speakers of English, or a pair of teachers
working as a team. As English education is highly demanded by parents and students,
provision of extra free instruction is intended to overcome unequal learning
opportunities due to socioeconomic status.
In this regard, most schools offer Summer/winter English camp for one or two
weeks to students who would like to participate. During the English camp, the
instruction can be free from the restrictions of the regular class content, mostly limited
to the textbooks. The students are not required to prepare for an achievement test at the
end of the session, unlike the regular semester that requires semester end testing based
on the text materials to see how well the student acquired the content of the textbook.
Teaching multicultural education through English camps will remove the burden of
testing, both for teachers and students, as it doesn’t require testing or following a
textbook.
Primary school teachers in Korea have limited time during the school year to
implement supplementary curricula. During the summer and winter, many Korean
students participate in English language immersion camps that stress academics and
communication. According to Koo (2007), English has become a global language that is
used in international business, diplomacy, and education. English has become a
necessary asset for career success and upward social mobility in Korea. I believe this
setting offers a unique opportunity for teachers, ethnic Koreans and others, to integrate
multicultural children’s literature to introduce or reinforce multicultural education
concepts for students.
“[It] appears the educational policy in Korea seems not to have sufficiently considered the
mentality of parents, who create the demands of the educational market. Of course, such
dependence on private education is caused by a fundamental lack of confidence in the
quality of public education. (Yoon, 2014, p. 195)”
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The project is designed to provide a guide for Korean English teachers who
work with elementary school students. Specifically, it is designed to provide
guidelines for using multicultural children’s literature in English camp settings. As
discussed in the beginning of the chapter, the project guidebook is divided into five
sections:


Part One: Understanding Multicultural Education and Its Key Goals;



Part Two: Defining Multicultural Children’s Literature and Its Importance
will be presented with citations that point out the importance of multicultural
children’s literature;



Part Three: Checklist and Worksheet for Assessing and Selecting
Multicultural Children’s Literature will describe how to evaluate and
choose children’s literature that increase children’s awareness and
promote cultural sensitivity at an early age;



Part Four: Sample Lesson Plans & Activities; and



Part Five: Suggestions for Using Multicultural Children’s Literature will
contain recommended books, websites and helpful links for teachers to
teach diversity, acceptance, respect and inclusion to achieve a welcoming
school and social environment for children from all groups.
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“While this contributed to social cohesion
and provided a literate workforce with the
skills needed for a newly industrializing
economy, it also generated strains between
the demand for higher levels of education
and the state’s efforts to prevent an
oversupply of advanced degree holders.
This made competition for entry into the
restricted higher educational tiers fiercer,
adding to the intensity of South Korea’s
‘education fever.’ (Seth, 2005, pp. 6-7)”

“Especially right after
the Korean War (19501953), there were many
discriminatory practices
against so-called
Korean War babies
born of American
fathers and Korean
mothers; the schools
were segregated, and
many were urged to
leave their mother in
Korea and to go to the
United States for their
own good. Racial
discrimination still
exists, only in more
subtle forms. (Lee,
2013, p. 47)”

The recent influx of foreign
population caused by
globalization is not enough to
terminate Korean nationalism
based on the “pure blood” myth,
rather, Ahn urges, “this new face
of Korea requires a rethinking of
the narrative of ethnic purity
and cultural homogeneity and
has caused the nation-wide rise
of the multiculturalism
discussion in Korean society.”
(Ahn, 2014, p.394).

The Need
for
Multicultural
Education in
the Korean
Context
Korea needs to find a
way to embrace and
integrate individuals
from multicultural
backgrounds, moving
towards a society that
respects individuals and
racially, ethnically, and
culturally diverse
groups, to prevent the
repetition of the past.
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Image Created by Brgfx - Freepik.com

By selecting children’s books that are representative of diversity, pathways
are open for children to discuss and consider important subjects such as
 diverse perspectives,
 intercultural awareness,
 Breaking down stereotypes and misconceptions.
In turn, these types of conversations with children develop general
capabilities such as




Critical and Creative Thinking
Personal and Social Capabilities, and
Ethical and Intercultural Understandings
(Adam & Harper, 2016)
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Part One:
Understanding Multicultural
Education
&
Its Key Goals

Multicultural education tries to actualize
cultural democracy, and to include the
dreams, hopes, and experiences of
diverse groups in school knowledge and
in a reconstructed and inclusive national
identity. (J Board)
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Multicultural education is a consequence of globalization
Appearance of Social Change in 1960s and 1970s
According to James Banks, multicultural education was associated with the
movement of black Americans from rural environments in the 19th and 20th
centuries, and intended to prevent racism.
Requires a well-developed pedagogue and professional thinking
Needed when someone works towards understanding the thinking, values, and
perceptions held by people from foreign cultures and integrating it into one’s own
cultural background
Recent social changes have changed state policies regarding education, causing
an emphasis on universalization; politicians, sociologists, and educators are
interested in intercultural interactions
Aimed at eliminating racism against black people in the United States, it was
pioneered by W. DuBois, Ch. Wesley, G. Williams, and C. Woodson. Emphasis
was placed on eliminating negative stereotypes by describing in detail the history,
lifestyles, and contributions to society of African Americans.

The Stages in the development of multicultural education in the U.S.
by James Banks
1. Ethnological events organized by institutions and implementation of
conceptual models based on research done by American historians
2. Realization that #1 is not enough for implementing educational reforms
aimed at promoting fairness and racial equality in education
3. Modifying syllabus to include culture and history of minority groups
4. Theoretical justification: developing theoretical foundations that support
multicultural education and practical implementations addressing multiple
kinds of differences, such as race, sex, and social class

Modified from “Origin and Development of Multicultural Education in the USA” by Leila Sultanova,
2016, in Comparative Professional Pedagogy, 6(2), 49-53. DOI: 10.1515/rpp-2016-0018
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Social Movements in the U. S. and correlations with developmental stages
of multicultural education


1930s and 1940s: Influenced by immigration of Western Europeans to U.S.
It emphasized integration into American society based on values of “freedom”,
“equality”, and “justice.” The goal was to Americanize immigrants rather than
trying to preserve their cultural identities. This approach was not welcomed by all
immigrants, and required great efforts by educators.



1940s and 1950s: Aimed at protecting the rights of black Americans as they faced
racial tensions while migrating from rural environments to cities and towns.
Multicultural education focused on reducing racial tension, promoting mutual
tolerance and peaceful conflict resolution.



Mid 1950s to mid-1960s: Multicultural education was influenced by the civil
rights movement, and was aimed at advancing that cause.



1960s to 1970s, “movement of ethnic research”: Emphasis was on studying and
understanding the cultures of various ethnic groups



1980s to recent years: Multicultural education started in different nations as
attempts to improve how minorities are treated, and evolved to promoting better
understanding and relations among different cultural groups.

Multicultural education is interdisciplinary
and still an area under active development in the U.S.

Modified from “Origin and Development of Multicultural Education in the USA” by Leila Sultanova, 2016,
in Comparative Professional Pedagogy, 6(2), 49-53. DOI: 10.1515/rpp-2016-0018
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Content
Integration

Empowering
School Culture
and Social
Structure

Knowledge
Construction

Equity
Pedagogy

Prejudice
Reduction



Content integration: integrating information about various cultures into different
subjects



Knowledge construction process: an emphasis on critical thinking regarding
issues of race, ethnicity, social class



Prejudice reduction: explores relationships between ethnic identity and views of
privileged social groups



Equity pedagogy: an individualized approach to advancing educational goals for
members of different racial, ethnic, and socioeconomic groups



Empowering school culture and social structure: emphasizes creating equal
educational opportunities.

James Banks (1992) identifies five aspects of
multicultural education.
Although these concepts differ, they are related
in practice.
[Cite your source here.]
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he roots of multicultural education are from the struggle of African
Americans for political power, freedom, and economic integration
during the Civil Rights Movement of the 1960s in the U.S. In time,
various marginalized groups, i.e. immigrants, women, people of color,
gays and lesbians, people with disabilities, etc., demanded that public
schools transform curricula to be more inclusive.
long with Banks, scholars like Carl Grant, Geneva Gay,
Christine Sleeter, and Sonia Nieto developed the foundation of
multicultural education, based on the goal of social change
and equal educational opportunity for all students (Banks,
2001). How multicultural education is conceptualized may
differ, but there are defining principles.
ulticultural education is powerful because it highlights
how social transformation is necessary to envision and advocate for a
fair and equitable world.
Gorski (2009) states that multicultural education: 1) is a political
movement and process that endeavors to obtain social justice for
underserved and disenfranchised students; 2) recognizes social justice
as an institutional matter; 3) insists that comprehensive school reform
can only be accomplished through a critical analysis of systems of
power and privilege; 4) focuses on elimination of educational inequities;
and 5) advocates for quality education for all students. Nowadays,
multicultural education has been expanded to include a variety of
scholars, practices, and perspectives.
he purpose of multicultural education is to help students develop
the skills to recognize inequality and discrimination in their schools
and society, helping them to realize that they can empower
themselves to become actively involved change.
eachers can address a variety of social and cultural issues by using
multicultural education concepts to transform curricula. Specifically,
teachers can use multicultural children’s literature to help their students
develop different perspectives about people, cultures, and places.
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Part Two:
Defining Multicultural
Children’s Literature and Its
Importance

Genuine acceptance of one's ethnicity is positively
related to psychological well-being, interpersonal
relations, social consciousness, and personal efficacy.
(Gay 1999, p. 195)
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Self
Acceptance &
Identity
Development

Pespectives &
Connections



Children develop self-acceptance
and learn to affirm self-concept
Provide positive models for
children with diverse backgrounds
Reinforce a distinctive cultural
identity

Positive
Attitudes &
Respect

• Children develop positive
attitudes and respect all
cultures
• Children learn to appreciate
the richness and beauty of
the diverse cultures in the
world
• Inspire children to learn
about other cultures

Empathy &
Acceptance

• Children develop greater
empathy towards others
• Children experience similar
experiences and emotions
through the characters
• Facilitate acceptance of
others

• Broaden children’s
perspecitives about diversity
and various social identities
• Encourage children to identify
and challenge injustice
• Foster social and global
connections
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Children’s literature has an impact on how children understand the world, and
transmits values as a teaching resource. Mendoza and Reese (2000, p. 1) note that
multicultural children’s literature provides “opportunities for children to develop their
understanding of others, while affirming children of diverse backgrounds.
"Genuine acceptance of one's
ethnicity is positively related
to psychological well-being,
interpersonal relations, social
consciousness, and personal
efficacy."

Multicultural children’s books help children
to build connections between their own culture
and other cultures. When children from diverse
backgrounds feel accepted as who they are and feel
proud of their history, they gain self-confidence.

According to Gay (1999, p. 195), "Genuine
acceptance of one's ethnicity is positively related to
psychological well-being, interpersonal relations, social consciousness, and personal
efficacy." It is important for children to build a positive self-concept in classrooms
because it can lead to more successful school and social experience.
Culturally authentic literature is not only more engaging for children from the
represented cultures, but is also an essential source of intercultural understanding.
Books that accurately portray ethnic
minorities are valuable because they
help children of all cultures in their
understanding of others, even in
homogeneous surroundings.
Therefore, multicultural
literature plays an important role for
both students and teachers. Minority
students feel recognized when they feel
their culture is acknowledged and the
students from the mainstream culture
learn to perceive other cultures as being
as valuable as their own. Multicultural
literature also helps teachers to open
eyes and minds towards students from
various cultures with a better
understanding of cultural differences.

Image Created by Brgfx - Freepik.com
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Part Three:
Assessing and Selecting
Multicultural Children’s
Literature
Books Matter
Books have the potential to create lasting impressions.
They have the power to instill empathy, affirm
children’s sense of self, teach about others, transport
to new places and inspire actions on behalf of social
justice.
(Anti-Defamation League)
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“Culturally authentic
books are more engaging
for children from the
culture portrayed and
serve as a vital source of
intercultural
understanding.
Even in cities where the
population is relatively
homogeneous, exposure
to literature accurately
portraying ethnic
minorities is beneficial,
as it aids children of all
cultures in their
understanding of others.
By soliciting feedback
from cultural insiders
prior to publication,
authors may be able to
avoid, or at least
minimize, the
transmission of negative
hidden messages.
(Yoo-Lee et al. 2014,
p.343)”

Universal criteria for choosing
children’s literature are a good starting point
for assessing books with a multicultural
emphasis. Specifically, books should present
engaging stories that skillfully combine
elements of plot, theme, setting, characters,
and points of view appropriate to the age of
the audience (Adam & Harper, 2016).
According to Adam and Harper (2016),
teachers should emphasize cultural
authenticity and diversity when choosing
literature, since it encourages students to
expand their awareness of other cultures.
Teachers need an appreciation of the value of
culturally diverse literature along with
concrete, well-chosen criteria for choosing
works that will help students to broaden
their cultural perspectives.
As Rochman (1993) states, “The best
books break down borders, they surprise us
and change our views of ourselves; they
extend that phrase “like me” to include what
we thought was foreign and strange. (p.9)”
To enhance the benefits of using
multicultural children’s literature, teachers
should ideally choose a variety of books
representing a given culture rather than
relying on a single representative book for
each individual culture. As the Antidefamation League (2003) recommends, the
target audience should be all children rather
than a specific group. When selecting books
to share with students, teachers must be
mindful that negative images of specific
characters who happen to belong to a certain
racial or ethnic minority can create
unintentional stereotypes.
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Multicultural children’s literature can be divided into
the categories below. Aim for the first category when
choosing reading material for your students.

1. Culturally specific/conscious
 illuminate the experience of growing up a member of a particular, nonwhite cultural group
 have potential to increase appreciation and understandings of those not
from this culture
 books are written by people of the culture reflected in the book
2. Generically Australian(or American/British)/socially conscious
 featuring characters who are members of so-called minority groups, but
contain few, if any specific details that might serve to define those characters
culturally
 assumed audience is white
 themes present white European American/ Australian values and activities
 characters may be portrayed in stereotypical ways in illustrations
3. Culturally neutral/melting pot
 feature people of color but are fundamentally about something else
 cultural authenticity is not likely to be a major consideration”
Extracted from “Assessing and selecting culturally diverse literature for the classroom” by
Helen Adam and Laurie Harper, 2016, p.2. Retrieved from
http://ro.ecu.edu.au/cgi/viewcontent.cgi?article=2897&context=ecuworkspost2013
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1. Author
__ Are the author / illustrator qualified to write or illustrate material
relating to the culture(s) portrayed? How?
__ Have the author/illustrator conducted related research? If not, have they
lived among (either as a member of or as a visitor to) the groups of people
represented in the book?
2. Story
__ Is the story interesting to children?
__ Does the story contain authentic language?
__ Are factual and historical details accurate?
__ Overall, is this a high-quality story, independent of its multicultural
aspects?
3. Characters
 Are characters believable?
 Are universal human emotions, attitudes, needs, and experiences
reflected?
 Do characters represent people from a variety of cultural groups?
 Are lifestyles realistic?
 Are females as well as males depicted in leadership roles?
4. Setting
 Does the story reflect a variety of places and times?
 Are urban, suburban, and rural settings represented realistically?
 Are cultural settings and geographical features represented accurately?

5. Plot
__ Are realistic situations depicted?
__ Are various conflicts presented for children to explore and discuss?
__ Are rigid boundaries of class, culture, religion and ethnicity dismissed?
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__ How are conflicts resolved?
6. Theme
 Does the story offer children a variety of situations, concepts, and new
ideas on which to reflect, question, and consider?
 Are values explored, rather than preached?
 Are there lessons to be learned?
 Are children exposed to multiple perspectives and values?
 How does the story promote understanding of our diverse society?
7. Illustrations
 Are diverse populations represented?
 Is there diversity represented within cultural groups?
 Are characters realistically and genuinely represented?
 Do the illustrations avoid reinforcing societal stereotypes?
 Do the illustrations and text use authenticity to demonstrate respect for
other cultures?
 Do the illustrations and text convey characteristics common to all people
and cultures?
8. Developmental Appropriateness
 Is the story age appropriate?
 Can children understand what is presented?
 Is the story individually appropriate in terms of children’s family
backgrounds?
 Does the story reflect the social, linguistic, and cultural contexts in which
children live or to which they can relate?
 Will the story encourage meaningful and relevant discussions?

Extracted from “Assessing and selecting culturally diverse literature for the classroom” by Helen
Adam and Laurie Harper, 2016, pp. 4-5 Retrieved from
http://ro.ecu.edu.au/cgi/viewcontent.cgi?article=2897&context=ecuworkspost2013
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• Counting or alphabet books that use any culture or ethnicity as an object to be
counted, e.g., “10 Little Indians,” “I is for Inuit”
• Representations of characters playing ‘dress-up’ as people from different
cultures or portrayals of cultures as costumes
• Portrayals of children in traditional dress instead of contemporary dress unless
appropriate to the story, e.g., participating in a festival or ceremony
• Portrayals of Asian American women as strict and overbearing
• Portrayals of Asian Americans as model minorities, overly polite, or
extraordinarily bright
• Portrayals of African American women in roles of servitude
• Showing female characters or characters of color as passive, weak, and relying
on male characters for important decisions
• Depictions of European American, middle class, or male characters as rescuers,
having all the power and making the important decisions in the story
• Derogatory terms or words offensive to any group
• Exaggerated physical features of any cultural group
• The use of African American Vernacular English or any dialect in an inaccurate,
mocking, or otherwise offensive way
• Native American designs that are made up or not connected to the tribe in the
story
• The use of stereotyped Mexican culture to portray all Latinos
• The use of demeaning names for Native American characters
• The use of any dialect in an inaccurate or offensive way

Extracted from “Selecting and Using Culturally Responsive Children’s Books,”
The Office of Head Start National Center on Cultural and Linguistic Responsiveness. Retrieved from
https://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic/fcp/docs/selecting-culturallyappropriate-books.pdf
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In a “Guide for selecting Anti-Bias Children’s Books,” Louise Derman-Sparks
(2013) presents updated guidelines for evaluating diversity in children’s books
based on “Ten quick ways to analyze children’s books for racism and sexism,”
which was first introduced by CIBC (Council on Interracial Books for Children) in
1980. She argues in the article that even though society is becoming more diverse
due to globalization, an inadequate number of high quality children’s books with a
multicultural emphasis is still problematic.
Quality independent of multicultural aspects is important because a story will
have little impact if children do not find it engaging. Books that convey stereotypes
should be avoided. In general, personal qualities should be unique and distinctive rather
than stereotypical. Stereotypes dehumanize people and should be avoided.
It is preferable to avoid books with only one person representing a social group.
Assembling a collection of books in which only one book portrays characters from a
given group should be avoided. This creates a sense of tokenism, suggesting that a group
is unimportant.
Omitting a certain category of people can send a harmful message to children.
Children from a wide variety of backgrounds should each see a variety of characters that
they can relate to. Not every individual book is expected to show characters from a wide
variety of backgrounds. Typically, the scope of social groups portrayed within a single
book will be more limited. There is nothing wrong with this as long as characters are
portrayed respectfully, and the collection of books as a whole represents a high degree of
diversity. For instance, families who live in rural areas, blue-color workers, single parent
families, families with two fathers or two mothers, families with disabilities, people from
different racial/ethnic backgrounds.
Teachers should look at the backgrounds of authors and illustrators in relation to
the subject matter they convey. Do authors and illustrators come from diverse social
groups? One should watch for words that create gender bias, such as brotherhood rather
than community, mankind rather than humankind, or chairman rather than
chairperson.
Words such as primitive, superstitious, and savage create negative racial
stereotypes, and should therefore be avoided. More recently published books are
generally more likely to contain nonstereotyped portrayals of diverse social groups.

25

We’re All Alike, We’re All Different

Adults may wonder if it is appropriate to address issues of prejudice,
discrimination, and bias in children’s books, treating them as adult issues. Children
need caring adults to build healthy emotional development. Anti-bias education is a
fundamental part of building social skills and emotional well-being.
Children should know and like themselves without feeling like they are better
than others. Awareness of and critical thinking about racial discrimination creates
conditions that foster building caring connections with others.
In their book, Anti-Bias Education for Young Children and Ourselves, DermanSparks and Edwards (2010) assure readers that creating a culturally rich environment
encourages children to ask questions. Children also need help developing vocabulary to
describe and understand sameness and differences of physical features. The same
authors advise teachers be careful not to single out one specific child when doing
activities about physical features associated with race.

Teachers should emphasize that diversity
is desirable and beauty comes in all different
colors and shapes. As a starting point, a
teacher can help children realize that even
within their own families, people have physical
similarities and differences.
My first activity for the first class is similar to the
one recommended by the authors. I usually ask students to roll up their sleeves and
compare their skin tones with other children in the classroom.
This mindful activity stems from the intention to help children realize that even
among people with the same ethnic background, no two people are exactly the same. It
encourages children to notice that each of us is unique. The activity doesn’t require any
materials for teachers to prepare, and gets amazing reactions from children, as if they
are making a huge discovery, especially in a homogenous classroom setting like Korea.
Right after hearing my students say, “Wow, we are different!” I remember feeling that I
finished the first lesson for the semester successfully.
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Look at the Lifestyles

Weigh the Relationships Among People

Note the Heroes

Consider the Effects on a Child’s Self-Image

Check Out the Author’s Perspective

Watch for Loaded Words

Look at the Copyright Date

Consider Literacy, Historical, and Cultural Perspectives

Check the Illustrations

Check the Story Line

Extracted from “Ten Quick Ways to Analyze Children’s Books for Racism & Sexism,
CIBC (Council on Interracial Books for Children (1980). Retrieved from
https://socaljusticebooks.org/guide-for-selecting-anti-bias-childrens-books/
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Interactive read aloud is a powerful way for helping students to understand text and
think critically. Research demonstrates that reading aloud to students several times a
week is beneficial. However, it is important for a teacher to put effort into planning the
activity ahead of time. Texts should be chosen that are meaningful, and that students
will find engaging. Below are some suggestions for ways to engage the students and help
them understand and benefit from the reading.
1. Before starting to read, have the students read the front and back covers. Then
ask them to predict what the story will be about, and explain their predictions.
2. Walk through the book, showing the students the illustrations and chapter titles.
Then ask them to revise or refine their predictions.
3. While reading, explain any unfamiliar words.
4. Discuss important aspects of the story, such as plot, characters, and setting.
Examine problems the characters are faced with, and how the characters respond.
5. To help students understand the material and think critically, ask probing
questions. Here are some examples:
•

What was this character’s motivation for saying something, or
performing some action?

•

If you were faced with a problem similar to the one this character
is facing, what would you do?

•

What messages is the author trying to convey to the reader in this
part of the story?

•

Can you identify with this character? Have you ever been in a
similar situation or felt the same way?

•

What part of the story do you like most? Why do you like it?

•

What is likely to happen next?

6. When done reading, summarize the story. Engage students in dialogue about
their reactions, and how they relate to the characters and plot. This will facilitate
comprehension and critical thinking.
7. Ask the students to make connections with the content of a book. Discuss and
share similarities and differences among their experiences and feelings.
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Multicultural children’s books can benefit children psychologically by
helping them find ways to work out solutions to problems while feeling that
they are not alone. Feeling that they are not alone in experiencing their
personal struggles as they read about characters facing similar issues can
reassure and engage children to develop strategies for working through their
problems.
Books can also build critical thinking skills and encourage socialemotional learning (SEL). SEL skills are important because they translate
into success in school and in life. High quality multicultural children’s
literature engages children, teaching them important values by providing
insights into the thoughts and feelings of others and reflecting on
interactions among characters.
Children will get more out of books when reading is combined with
teacher-guided activities such as drawing, discussion, role playing and essay
writing. (Ludwig, 2014)

Things to look for in Multicultural Children’s Book
•

Age-appropriate

•

Engaging story that children can relate to their real
life

•

Honest portrayal of human conditions

•

Absence of stereotypes

•

Racial, ethnic, and cultural diversity

•

Multidimensional characters

•

Practical and realistic ways of solving problems
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Everyone has a name. Names are an important part of every culture,
both to individuals who receive names and the society as a whole. There is
much variation between cultures in how names are given. In some cultures,
names are based on ancestry, and in others, names reflect events that
occurred near the time when a child was born. Certain cultures use magic
and incantation to create names.
Giving a name to a person is a very significant event. In many cultures,
it is part of an elaborate ritual. In preliterate cultures, naming a person is
often equated with giving the person a soul. In general, naming a person
often represents giving the person an identity in the society.
A name marks a person as a unique individual whose deeds will
become part of the history of the society. Typically, people take great care to
avoid mispronouncing each other’s names, and deliberate mispronunciations
are often intended or interpreted as insults.
Names are important to us because of the sense of uniqueness and
identity they provide. Even though the importance of names is enormous,
most people know little about names and how they influence us. Thus, it is
very important to understand the societal and ethnic meanings of names. It
is vital to acknowledge the impact they make in people’s lives. (Deluzain,
1996)

My Name is
………………….
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Children learn that treating everyone fairly is a means of showing respect.
Comparison is an easy way to observe differences, and children’s books provide a good
way to for children to discover sameness and difference while observing themselves and
others.
Through multicultural children’s literature, children can observe characteristics
of different people, including factors such as race, ethnicity, gender, family structure,
physical appearance and ability. This will help students gain a deeper understanding of
themselves and others, become more open-minded about people different from
themselves, and avoid jumping to conclusions about people based on external
appearances.
Inadequate or misleading information about groups of people often results in
prejudice. Teachers must be aware that negative perceptions of certain groups due to
prejudice can persist for a lifetime. Children benefit from multicultural children’s
literature by getting better at reading comprehension and listening, and increasing their
vocabulary. By articulating their opinions, they improve at public speaking.
Children gain knowledge of cultures and ethnicities, including their own and
those of others. They learn that there
can be multiple ways to interpret the
same thing, and to be open-minded
about points of view expressed by
others. By learning to talk about
culture and identity without fear or
disrespect, children develop their
own perceptions of the issues facing
people and society.
IMAGE CREATED BY FREEPIK.COM

Teachers can encourage students to
observe similarities and differences among people, and teach students that
acceptance is the attitude required for living among people who are different from
themselves. Children will find it engaging to observe aspects of characters that
differentiate them, and relate these qualities to themselves and others.
The lessons and activities are designed to foster a healthy self-concept while
teaching students to recognize and appreciate how diverse people are. Children learn to
accept themselves as well as others, embrace differences among people, and appreciate
diversity.
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Part Four:
Sample Lesson Plans
&
Activities

Image Created by Freepik.com
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by Helen Recorvits and Gabi Swiatkowska, Square Fish (2014)

Summary: This story is about a Korean girl
whose name is Yoon, which means Shining
Wisdom in Korean. After she moves to the
United States, her father teaches her how to
write her name in English, but she prefers her
name written in Korean.
At school, she assumes different names, other
than Yoon, such as: Cat, Bird and Cupcake. She
explains her feelings of isolation by
transferring onto a bird and by overtly stating
that she wants to, "fly back to Korea.”
This story tells how a young immigrant girl
finds her place in a new country, and overcomes
sadness and frustration in her own way. By the end of the story, Yoon makes a friend,
writes her name in English, and thinks that a different place like America might be okay
after all.
Themes In This Book
• Immigrants
An immigrant is a person who moves to a foreign country, to live there permanently
in pursuit of a better life. Explain that immigrants may have a hard time getting
used to a new culture, language and climate.
• Loss/Loneliness
Everyone feels lonely and sad at times. How do you comfort yourself when you are
lonely? How do you react when you have lost someone or something special? What
can you do to help someone you care about feel better about a loss? How can you
help someone else to not feel lonely?
• Self- identity
It is important to know who you are, where you come from, and what your family
traditions are. Your name is an important part of who you are. Ask your family how
you got your name. Are you named for someone special? Who gave you the name?
What are some other things that make you who you are? What are your talents and
dreams and favorite things? What are some things you don’t like?
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• Making New Friends
In the story, Yoon wants go back to Korea because everything is strange, even her
name in English. What did she write for her name instead? Later, she learns to
share her ideas with others and they get to know her better and become her friends.
What are some ways to share with people you would like to be friends with? What
are some ways to make new friends? How can you help someone who is new in your
class or shy to find friends?
• Moving to a New Home
Yoon moved to the United States with her family. Everyone misses their home
country. Many people have to move for new jobs or because their family has moved
like Yoon. Have you ever had to move? How did it feel? If not, how would you feel if
you had to move far away from where you live now or to a different country?
“Themes in this Book” was extracted and modified from A TEACHER’S GUIDE FOR MY NAME IS
SANGOEL developed by Karen Williams, Retrieved from
http://www.karenlynnwilliams.com/files/sangoel_guide.pd

Lesson Objectives: Identify difficulties immigrants may face in a new country.
Foster empathy and understanding of what it is like to be the new kid after moving.
Age/Level: Grade 3-6
Class Setting: Summer/Winter English Camp in Korean Elementary Schools
Language Setting: EFL, Target Language: English, Korean/English
Group Size: Large Groups
Time Frame: 5 class periods, 40 minutes each
Materials: My Name is Yoon by Helen Recorvits and Gabi Swiatkowska, Square Fish
(2014)
Related Literature:
My Name is Sangoel by Karen Williams, Khadra Mohammed and Catherine Stock,
Eerdmans Books for Young Readers (2009)
The Name Jar by Yangsook Choi, Dragonfly Books (2003)

Pre-Reading: Understanding what an immigrant is.
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1. Have the students predict what the story is about after showing them the cover
page of the book. What do you think this book will be about?
2. Share the name poem with students as an opening of the lesson.

Everybody Has a Name
By Jean Warren

Everybody has a name
Some are different, some, the same.
Some are short, some are long.
All are right, none are wrong.
My name is

.

It’s special to me.
It’s exactly who I want to be!

Guided Reading: While reading the story, ask students questions about the
characters and the story.
1.
2.
3.
4.
5.
6.

Where does Yoon come from?
What does the name Yoon mean in Korean?
Why does she want to go back to Korea?
Who is Yoon’s teacher?
What does the teacher ask Yoon to do?
How does she find out what “CAT” means?

Post-Reading: After reading the story, have students take part in one or both of
the following activities depending on the time availability.
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Discussions: How can you help someone who is new in your class or shy to find
friends?
Activity 1: About my name
Have the students find out what meanings their names have or how they got their
names. Children learn about special meanings of their names and how unique they
are.

My Name is ……………………
I received my name from ………………….
My name means ………………
I love my name because it is ………….

Activity 2: Name tag
Have the students create their names in different fonts/sizes/colors and different
languages if they know how to write. Children find this activity amusing while they
learn the uniqueness of their names to build strong identity about who they are. It
can be used to create name tags for their future artwork or any class project. The
teacher can collect name tags from students and store them in a box for selecting or
grouping students for classroom activities.

Yoon Yoon Yoon Yoon Yoon Yoon Yoon Yoon Yoon Yoon

Yoon
Yoon Yoon Yoon Yoon Yoon Yoon
Yoon

윤윤 윤윤윤윤윤
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Activity 3: Find the main idea
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Activity 4: Book Review

• My Name:
• Book Title
• Author & Illustrator:
Draw and label the characters, solution and setting from
the story after you read the book.

Charaters

Setting

Problem

Solution
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Activity 5: Discussion

1. What is the title of the book?
A: The title is …………………………….
2. Who is the author?
A: The author is …………………………………….
3. Who is the illustrator?
A: The illustrator is ………………………………………….
4. Who are the characters?
A: The characters are ………………………………………….
5. Where is the setting of the story?
A: The setting is ………………………………….
6. What is the problem?
a. The problem is that ……………………………………………………………….
7. How do the characters try to solve the problem?
a. …………………………… Tries to solve the problem by ………………….
8. Who is your favorite character and why?
a. My favorite character is …………………………………………….
b. Because ………………………………………………………………………………………….
9. What is your favorite part of the story and why?
a. My favorite part of the story is ………………………………….
b. Because …………………………………………………………………………………………………….

Strategies for Diverse Learners: Depending on the level of English proficiency,
students are allowed to use their first language, Korean, for discussion and writing,
especially for lower grade or challenged students.
Some of the ideas used for lesson plan and activities are modified and adapted from Second Grade
Lesson My Name is Yoon, Part 1 & Part 2, Developed by Maricela Rodriguez, Retrieved from
https://betterlesson.com/lesson/503016/my-name-is-yoon-part-1
https://betterlesson.com/lesson/512081/my-name-is-yoon-part-2
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by Karen Williams, Khadra Mohammed and Catherine Stock, Eerdmans Books for
Young Readers (2009)

Summary: The story is about Sangoel,
a child refugee from Sudan whose father
died in the war. His name is a Dinka
name handed down from his father and
grandfather, a source of pride.
Sangoel travels to the United States with
his mother and sister, and has few
material possessions. He finds the
United States strange and different from
his home. Compared to Sudan, it is
noisy and busy, with lots of cars for
moving people around. The weather is
colder, with snow in the winter.
Sangoel feels lonely and misses Sudan. It
bothers him that no one pronounces his
name correctly, but he says nothing
about it. Sangoel comes up with a bright
idea to solve this problem and make himself feel at home in the end. The author,
Karen Williams inspires children in difficult situations with the work as a mirror to
see themselves and as a window for children to experience what it is like to be a
refugee and move to a foreign country.
Themes In This Book
• Refugees
A refugee is someone who is forced to leave one’s home country due to hardship
such as war or a natural disaster. Many refugees in the world are children. Are there
refugees in your school or community? Where do they come from? How can you
make them feel more welcome in their new home?
• Loss/Loneliness
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Everyone has had the experience of losing something or someone they love. And
everyone feels lonely and sad at times. How do you comfort yourself when you are
lonely? How do you react when you have lost someone or something special? What
can you do to help someone you care about feel better about a loss? How can you
help someone else to not feel lonely?
• Self- identity
It is important to know who you are, where you come from and what your family
traditions are. Your name is an important part of who you are. Ask your family how
you got your name. Are you named for someone special? What are some other
things that make you who you are? What are your talents and dreams and favorite
things? What are some things you don’t like?
• Making New Friends
In the story Sangoel has a brilliant idea about how to teach others to pronounce his
name. He shares his idea with others and they get to know him better and become
his friends. What are some ways to share with people you would like to be friends
with? What are some ways to make new friends? How can you help someone who is
new in your class or shy to find friends?
• Moving to a New Home
Sangoel had to leave his country and his home. Then he had to leave the refugee
camp where life was difficult but where he had friends. It is not easy to adapt to a
new country and feel at home. Everyone misses their home country. Many people
have to move for new jobs or because their family has moved. Have you ever had to
move? How did it feel? If not, how would you feel if you have to move far away from
where you live now or to a different country?
“Themes in this Book” was extracted and modified from A TEACHER’S GUIDE FOR MY NAME IS
SANGOEL developed by Karen Williams, Retrieved from
http://www.karenlynnwilliams.com/files/sangoel_guide.pd

Lesson Objectives: Students will learn what a refugee is and build empathy
towards people who are new to the country. Students learn to respect other people’s
cultures and traditions.
Age/Level: Grade 3-6
Class Setting: Summer/Winter English Camp in Korean Elementary Schools
Language Setting: EFL, Target Language: English, Korean/English
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Group Size: Large Groups
Time Frame: 5 class periods, 40 minutes each
Materials: My Name is Sangoel by Karen Williams, Khadra Mohammed and
Catherine Stock, Eerdmans Books for Young Readers (2009)
Related Literature:
The Name Jar by Yangsook Choi, Dragonfly Books (2003)
My Name is Yoon by Helen Recorvits and Gabi Swiatkowska, Square Fish (2014)
Pre-Reading: Understanding what a refugee is.
1. Before reading the book, ask students if they know what refugee means. Tell
the students that they will be reading a story about a child refugee.
2. Tell students that a refugee is a person forced to leave their country due to
hardship such as war or a natural disaster. Explain that being a refugee can
be a scary experience. Ask students if they know any refugees. In the Korean
context, North Korean defectors are a good example of refugees that students
are familiar with.
3. Introduce the main character Sangoel who is a Sudanese refugee living in the
United States. Show students a map of the world and point out where Sudan
is located. Explain that refugees may have a hard time getting used to a new
culture, language and climate.

Image from: http://www.worldatlas.com/img/locator/country/south-sudan-locator-map.jpg
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Guided Reading: While reading the story, ask questions about and discuss the
characters and the story.
1. What causes Sangoel to leave Sudan? How does he fit the definition of a
refugee?
2. How does Sangoel travel to the United States?
3. What changes do Sangoel and his family have to adapt to in the United
States? What aspects of America do they find most surprising?
4. Why do people have trouble pronouncing Sangoel’s name?
5. How does Sangoel teach people to pronounce his name?

Discussions: Ask students to compare the story to “My name is Yoon.” How do
immigrants and refugees differ?

Post-Reading: After reading the story, have students take part in one or both of
the following activities depending on the time availability.
Part of the lesson plan & activity ideas are modified and adapted from the Lesson Plan Developed by
Karl B. Schwartz, Education Outreach Specialist. Retrieved from http://npl.org/wpcontent/uploads/2017/02/MyNameisSangoel_LessonPlan.pdf

Strategies for Diverse Learners:
Depending on the level of English proficiency, students are allowed to use their first
language, Korean, for discussion and writing. Reading aloud is a good approach for
all ages and levels, but it will especially benefit English language learners. Teachers
can help students to develop target language vocabulary and background
knowledge. Lessons can be provided in both languages to facilitate better
understanding and to create a comfortable atmosphere.
Activity 1: Ask each student to come up with a creative way to teach others how to
pronounce one’s name. Can they do it by drawing a picture, like Sangoel does in the
story? If pictures cannot be used to sound out a student’s name, can they represent
their name in some other way?
Activity 2: Have students write letters to Sangoel to cheer him up and make him
feel a sense of comfort and belonging in his new home. Provide a letter writing
checklist before the activity.
Note: This activity can be modified to “Writing to an author/illustrator” of the
student’s favorite book.
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(Date)

Dear Sangoel, (Greeting)

My name is ……………………… (Body of the letter)
……………………………………………………………………..
……………………………………………………………………..
……………………………………………………………………..

Sincerely, (Closing)
Yoon (Signature)

License: CC0 Public Domain

 Date
 Greeting
 Note/Body of the letter
 Closing
 Signature
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Activity 3

• My Name:
• Book Title
• Author & Illustrator:
can retell a story!

First

Next
Then
Last
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by Cheltenham Elementary Kindergartners and Laura Dwight,
Scholastic Inc. (1991)
Summary: This book was written by
kindergarten children with their original
artwork and their words. The illustrations
allow children to make a connection with
the story. It describes how we all have
similar characteristics, but we each have
our own unique traits.
It talks about the ways people are alike
and different. It represents diverse
appearances, feelings, houses, foods, and
families. It tells the readers that it’s okay
to be different, and that we all should
accept the differences.
This book conveys a powerful message of
acceptance and tolerance that is important
for students to learn. This book is good for
both interactive read aloud and for
independent reading to discuss the issues of differences in all persons and to emphasize
acceptance of individuals who are different.
Objectives:
1. Identify one’s own and other’s physical features, talents, and skills.
2. Identify how individuality within a group is valuable.
3. Recognize differences and similarities among people.
Age/Level: Grade 3-6
Class Setting: Summer/Winter English Camp in Korean Elementary Schools
Language Setting: EFL, Target Language: English, Korean/English
Group Size: Large Groups
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Time Frame: 5 class periods, 40 minutes each


Materials:

Literature: We Are All Alike… We Are All Different by Cheltenham Elementary
Kindergartners and Laura Dwight, Scholastic Inc. (1991)
Related Literature:
We’re Different, We’re the Same by Bobbi Kates and Joe Mathieu, Random
House Books for Young Readers (1992)
Whoever You Are by Mem Fox and Leslie Staub, HMH Books for Young Readers
(2006)
The Colors of Us by Karen Katz, Square Fish (2002)
I Like Myself! by Karen Beaumont and David Catrow, HMH Books for Young
Readers (2016)
A Rainbow of Friends by P.K. Hallinan, GuidepostsBooks (2005)
Marvelous Me: Inside and Out by Lisa Bullard (Author), Brandon Reibeling,
Picture Window Books (2002)
Two Eyes, a Nose, and a Mouth by Roberta Grobel Intrater, Cartwheel Books
(1995)
Shades of People by Sheila M. Kelly and Shelley Rotner, Holiday House
(2010)
The Skin You Live In by Michael Tyler and David Lee Csicsko, Chicago Children's
Museum (2005)
Children Just Like Me: A new celebration of children around the world by DK,
DK Children (2016)
o

Other Materials: storybooks, paper, color pencils, Post-it, chart paper, markers,
hand mirrors, Ginger bread person pattern, scissors, name poem handout,
picture cards, word cards, glue, water color, crayons, color pencils.

Pre-Reading: Introduce the book— We Are All Alike… We Are All Different by
Cheltenham Elementary Kindergartners and Laura Dwight, Scholastic Inc. (1991)
Guided Reading: Ask students to identify and express what makes people different
from and similar to one another.
Post-Reading: After reading the story, have students take part in one or both of
the following activities depending on the time availability.
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Activity 1
 Begin the lesson by observing oneself with hand mirrors. Hand out the Name
Poem and allow time to recognize the physical characteristics.
 Give each of the students a small standing mirror to look at their facial features.
Have the students draw a self-portrait using crayons, markers, or colored pencils
and have them write their own names.
 Have them share with a partner and a group and the whole class. Before having
the students introduce themselves, read the name poem to students and make
sure they understand the importance of the name because names carry special
meanings for a person.
 Have them introduce their names with meanings as well, if they know them. This
activity is recommended for the first session to get to know each other as well.
 After the activity, the name poem can be collected as a class album with a cover
and displayed in the play area so the students have access to it any time
throughout the year if an activity is held in class. This will give the students a
sense of unity as a class.

Photo by S.K .Jung
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Activity 2: Students will recognize what makes us different, although we are the same.


Students will be able to look at themselves with a mirror and draw/color how
they look or perceive themselves through the mirror.



After they finish drawing, hang the drawings on the walls in the classroom to
share and encourage students to describe not only their appearances but how
students feel about themselves.



Encourage the students to comment on each other’s work with affirmative and
positive aspects. Also students can compare what is similar and what is different
from theirs.

Activity 3:




Have each student trace around their other hand on a piece of paper.
When all outlines have been done, tell the students to color the paper with a
crayon of their choice. It doesn’t have look like themselves.
Cut out the hands and write what they like to do with their hands.
Note: Hands can be replaced with feet or any body parts, or even the whole
body if that best suits the focus of the lesson.

Activity 4: Make name card


Have the students fold the paper in half to look like a tent.



Have them write their names in the center of the tent and allow them to decorate
freely with words from the text or illustrations from the reading that relates to
them or interests them.



Collect the name tents and have the students identify the person each one
belongs to. After students are familiar with each other’s names, collect the name
tents and post them on the wall if they get in the way. It also can turn into a class
name card bound together with a class name on the cover.
Note: This activity allows the students to share their interests and to learn about
each other. This activity makes connections to the stories and provides a good
example in their own classrooms that differences make people unique by
comparison.
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Activity 5: Gingerbread person
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After reading and discussing differences and similarities in the story and in real
life, have the students decorate the gingerbread person.
Allow students to see themselves in a full size mirror if they need to, in addition
to a hand mirror. Let them use any material they prefer and be creative.
This can be a home project if they need more time and help from their parents. If
the class is homogenous, the teacher can be flexible and let the students choose a
character from the book or someone they like.
With the finished gingerbread person, let the students ask and answer how they
are similar and/or different from one another.
Have the students notice and describe how they are similar and/or different
from one another.
Have them share with a partner, or with a whole group in a community circle
and display on a bulletin board after the activity.

Strategies for Diverse Learners:




Depending on the level of English proficiency, students are allowed to use
their first language, Korean, for discussion and writing. Reading aloud is a
good approach for all ages and levels but it will especially benefit English
language learners. Teachers can help students to develop target language,
vocabulary, and background knowledge. Lessons can be provided in both
languages to improve understanding and to create a comfortable atmosphere.
The level of vocabulary or the number of words in a sentence can be varied
according to the level of students, and be chosen by the teacher.

Background For Teachers:





Teachers should be aware of the cultural and ethnic backgrounds of their
students as well as those who might have disabilities, learning or physical
challenges.
Depending upon the level of the learners of English language, the teachers can
decide the volume and difficulty of the vocabulary and be flexible on choosing the
books and activities.
When creating student worksheets, it is recommended to include images with
English text depending on the level of the students.

Note: The goals of the lessons and activities are not only to teach English but also to
teach diversity. Thus, teachers should be mindful of the diverse level of English learners
and try to provide a comfortable learning experience where students can express
themselves freely.
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Activity 5

• My Name:
• Book Title
• Author & Illustrator:
Draw a picture about the best part of the story.
And write a word or a sentence about your picture.

How much did you like the book?


Write a note to a friend. Tell them about the book. Write about what you liked.
Write about what you did not like.
_________________________________________________________
Teacher Comments
_________________________________________________________
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by Bobbi Kates and Joe Mathieu, Random House Books for Young Readers (1992)

This book emphasizes that
although we all look different, it’s okay
because we are all the same in other
ways. The book introduces to children
that we have different types of
noses/hair/mouth/skin/eyes, but they
have the same functions in our body.
It shows how individuals are
different but we are all humans with the
same feelings and similar experiences.
It depicts diverse people with different
shapes and sizes with close up
illustrations of examples of the various
features. For example, the story starts
with “We’re different, our noses are
different.” And then the next page has
illustration of people with the text, “We’re the same, our noses are the same, they
breathe and sniff and sneeze and whiff.”
It starts with body parts and functions and ends with feelings. It teaches body
parts, functions, and feelings. As we have the same feelings, we need to respect how
other people might feel as well. The end talks about how boring things would be if we
were all the same. This books shows the importance of accepting differences, and it’s the
differences that make everyone unique and wonderful. It shows how we are the same
and how each characteristic is different.
Overview: For the first four lessons, introduce children’s storybooks and follow the
objectives with each lesson. The last lesson will conceptually summarize stories and
induce a meaningful reflection of the books via questions from the books or related to
the topics. Teachers can choose selectively depending on time frame and the level of
students and their interests. It is very important for children to learn social and
emotional skills to recognize and respect other people’s feelings and to develop empathy.
Age/Level: Grade 3-6
Class Setting: Summer/Winter English Camp in Korean Elementary Schools
Language Setting: EFL, Target Language: English, Korean/English
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Group Size: Large Groups
Time Frame: 5 class periods, 40 minutes each


Materials:
Literature: We’re Different, We’re the Same by Bobbi Kates and Joe Mathieu,
Random House Books for Young Readers (1992)



Related Literature:
Whoever You Are by Mem Fox and Leslie Staub, HMH Books for Young Readers
(2006)
The Colors of Us by Karen Katz, Square Fish (2002)
I Like Myself! by Karen Beaumont and David Catrow, HMH Books for Young
Readers (2016)
A Rainbow of Friends by P.K. Hallinan, GuidepostsBooks (2005)
Marvelous Me: Inside and Out by Lisa Bullard (Author), Brandon Reibeling,
Picture Window Books (2002)
Two Eyes, a Nose, and a Mouth by Roberta Grobel Intrater, Cartwheel Books
(1995)
Shades of People by Sheila M. Kelly and Shelley Rotner, Holiday House
(2010)
The Skin You Live In by Michael Tyler and David Lee Csicsko, Chicago Children's
Museum (2005)
We Are All Alike… We Are All Different by Cheltenham Elementary
Kindergartners and Laura Dwight, Scholastic Inc. (1991)
Children Just Like Me: A new celebration of children around the world by DK,
DK Children (2016)



Other Materials: storybooks, paper, color pencils, Post-it, chart paper, markers,
hand mirrors or small standing mirrors, gingerbread person pattern, scissors,
name poem handout, picture cards, word cards, glue, water color, crayons,
colored pencils.

Object:
1. Recognize how individuals are different, and how they are similar.
2. Learn the body parts, features and their functions.
3. Identify the feelings of all humans and how people share the same feelings.
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Procedures:
1. Students will be able to look at themselves with a mirror and draw/color how
they look when displaying different emotions.
2. After they finish drawing, post the drawings on the walls in the classroom to
share and let students describe not only the appearances but how they feel about
themselves.
3. Encourage the students to comment on each other’s work with affirmative and
positive aspects. Also students can compare how they look alike and how they
look different from others.
Post-reading: Share ideas and feelings after reading the book.
Activity 1: Read Aloud: the activity begins by introducing the book We’re different,
We’re the Same
1. Introduce the book— We’re different, we’re the same. The level of the vocabulary
or the number of words in a sentence can be varied according to the level of
students and be chosen by the teacher.
2. Before reading the story, let the students predict what the book is about based on
the cover page. Usually covers of books contain and convey the core messages of
the story. Ask if they can read the title page and discuss what “respect” means
and when they feel they are respected in real life.
3. While reading, pause and ask if students have similar experiences as the
characters in the book? And what it was like?
Suggested Questions:












Are you left handed or right handed?
What color is your hair?
Is your hair straight or curly?
Is your hair long or short?
How many people live in your home?
Do you live in a house or an apartment?
How do you get to school (walk, ride a bus, car, bike, etc.)?
What is your favorite food?
What is your favorite color?
Do you have a pet?
What is your favorite game to play?
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Is your hair long or short?
Is your hair curly or straight?
Are you tall or short?
Have you noticed that people come in many different shades/colors?
Do people choose their colors?
Where do you get your skin color?
Is it better to be one color than another?
Do you know what respect means?
Can you think of some ways you can show respect to others?
Are there other things like animals and plants that need our respect as well?

Activity 2: Emotions & Facial Expressions

1. Students will be able to reflect on times when they were singled out for being
different and how that felt. Students will be able to look at themselves with a
mirror and draw/color how they look or perceive themselves through the mirror.

Prepare small stand up mirrors and a full-size mirror for the children to study their
expressions as they draw themselves.
2. Give each of the students a small standing mirror to look at their facial
expressions with different emotions. Have the students draw self-portraits using
crayons, makers, or colored pencils and have them write their own names. Have
them share with a partner, a group, and the whole class.

License: CC0 Public Domain
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3. After they finish drawing, ask them to choose their own facial expressions and
why. When do you feel happy/sad/mad/frustrated/etc.? Hang the drawings on
the bulletin board or walls in the classroom to share and let students describe not
only the appearances but how students feel about themselves.

My Name is ……………….
Draw the faces when you feel…

Happy

Sad

Angry

Frustrated

Bored

Surprised
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Post-Reading:
Activity 3: I Am Special.
After reading the story, discuss the differences and similarities in the story, let students
describe in what ways they feel they are similar and different. Prepare magnifying
glasses and a stamp. Have the students stamp their fingerprints and look through
magnifying glasses. Compare with other students in the classroom and see how different
they are.

My name is ………………..
I am special.
No one has fingerprints like me.

Image: OpenClipart-Vectors, CC0 Public Domain

Note: This activity can be incorporated with artwork as individuals or a team work to
create by fingerprints. Also it can be expanded with using hands or feet to create a
bigger project as a group works to learn teamwork and to infuse creativity.
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Activity 4: Role Playing








Role playing can teach empathy effectively by reversing roles. Research suggests
that empathy is significantly related to reduction of prejudice, aggression, and
interpersonal conflict. Again, all activities are performed in a bilingual manner
depending on the level of the students and teachers. The target language, English
in this setting, shouldn’t be a threat to students. The first language/Korean
should be allowed so students feel comfortable with expressing themselves
Students will be able to perform in and respond to a role play about bullying due
to their physical or ability differences.
Based on personal experiences, students can write short scripts as a group about
when they felt different and how that felt, practice and perform in front of the
class.
The scripts should include the key words provided by the teacher
After the performance, share feelings about how it felt to be a bully, victim, or
audience member.

Activity 5: Five Senses Sorting Game


Have the students categorize the names of the body parts and what they do. The
feelings are the same. Emphasize that although our bodies look different, they
perform the same functions. In that sense, we are all different but we are all alike.
It would be easy to itemize the body parts and consider how the
functions/shapes/colors are related.

Note: Free printables and directions for five senses sorting game are available from:
https://www.pinterest.com/lakeshorelm/
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Note: A teacher can substitute with nose, eyes or any body part and its functions
as shown in the box below.


The worksheet can be modified according to the level of the students to check if
the students understood the words and the sentences from the storybook in both
English and Korean.

 Nose: breathe, sniff, sneeze, whiff, big, small
 Eyes: see, blink, weep, wink
 Hair: long, short, curly, grey, dark, black, brown
 Lips: smile, happy, sad
 Skin: cold, hot, wet, dry, blood,
 Feelings: lonely, worried, scared, excited, happy,
 Sad, loving, glad, delighted, wonderful, hurt
 Hand: touch, feel, wave, clap
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A Rainbow of Friends by P.K. Hallinan, GuidepostsBooks (2005)
Everyone Matters by Pat Thomas, Barron's Educational Series (2010)
No English by Jacqueline Jules and Amy Huntington, Mitten Press (2007)
Shades of People by Sheila M. Kelly and Shelley Rotner, Holiday House (2010)
We’re Different, We’re the Same by Bobbi Kates and Joe Mathieu, Random House
Books for Young Readers (1992)
The Name Jar by Yangsook Choi, Dragonfly Books (2003)
Mixed Me: A Tale of a Girl Who Is Both Black and White by Tiffany Catledge and Anissa
Riviere, Createspace Independent Publishing Platform (2013)
The Other Side by Jacqueline Woodson and E.B. Lewis., G.P.Putnam’s Sons Books for
Young Readers (2001)
Inside Out and Back Again by Thanhha Lai, HarperCollins (2013)
The Skin You Live In by Michael Tyler and David Lee Csicsko, Chicago Children's
Museum (2005)
Whoever You Are by Mem Fox and Leslie Staub, HMH Books for Young Readers (2006)
The Colors of Us by Karen Katz, Square Fish (2002)
I Like Myself! by Karen Beaumont and David Catrow, HMH Books for Young Readers
(2016)
I Love My Hair! by Natasha Anastasia Tarpley and E. B. Lewis, Little, Brown Books for
Young Readers (2001)
Full, Full, Full of Love by Trish Cooke and Paul Howard, Candlewick (2008)
Marvelous Me: Inside and Out by Lisa Bullard (Author), Brandon Reibeling, Picture
Window Books (2002)
My Name Is Yoon by Helen Recorvits and Gabi Swiatkowska, Square Fish (2014)
Dear Juno by Soyung Pak and Susan Kathleen Hartung, Puffin Books (2001)
My Name is Sangoel by Karen Williams, Khadra Mohammed and Catherine Stock,
Eerdmans Books for Young Readers (2009)
Bee-Bim Bop! by Linda Sue Park and Ho Baek Lee, HMH Books for Young Readers
(2008)
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A Sick Day for Amos McGee by Philip C. Stead and Erin E. Stead, Roaring Brook Press
(2010)
The Invisible Boy by Trudy Ludwig and Patrice Barton, Knopf Books for Young Readers
(2013)
My Name Is Maria Isabel by by Alma Flor Ada and K. Dyble Thompson, Atheneum
Books for Young Readers (1995)
Last Stop on Market Street by Matt de la Peña and Christian Robinson, G.P. Putnam's
Sons Books for Young Readers (2015)
We All Sing With the Same Voice by J. Philip Miller, Sheppard M. Greene and Paul
Meisel, HarperCollins; (2005)
A Chair for My Mother by Vera B. Williams, Greenwillow Books (2007)
Cherries and Cherry Pits by Vera B. Williams, Greenwillow Books (1991)
Chocolate Milk, Por Favor: Celebrating Diversity with Empathy by Maria Dismondy,
Nancy Day, Elizabeth Supan and Donna Farrell, Cardinal Rule Press (2015)
Big Hair, Don’t Care by Crystal Swain-Bates and Megan Bair, Goldest Karat Publishing
(2013)
Spaghetti in a Hot dog Bun: Having the Courage To Be Who You Are by Maria
Dismondy, Kathy Hiatt and Kim Shaw, Cardinal Rule Press (2008)
Children Just Like Me: A new celebration of children around the world by DK, DK
Children (2016)
My Mouth Is Volcano! by Julia Cook and Carrie Hartman, National Center for Youth
Issues (2006)
I’m New Here by Anne Sibley O'Brien, Charlesbridge (2015)
Those Shoes by Maribeth Boelts and Noah Z. Jones, Candlewick (2009)
My Name is Sangoel by Karen Williams, Khadra Mohammed and Catherine Stock,
Eerdmans Books for Young Readers (2009)
Colour of Home by Mary Hoffman, Frances Lincoln Ltd (2012)
I Am Mixed by Garcelle Beauvais, Sebastian A. Jones, Joshua Cozine and James C.
Webster, Stranger Comics (2013)
Am I Half Giraffe? : A Multilingual Book for Children by Jungmiwha Bullock and
Christopher Matthews, Lexique Du Monde Press (2014)
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Two Eyes, a Nose, and a Mouth by Roberta Grobel Intrater, Cartwheel Books (1995)
Hat, Hats, Hats by Ann Morris and Ken Heyman, HarperCollins (1993)
We Are All Alike… We Are All Different by Cheltenham Elementary Kindergartners and
Laura Dwight, Scholastic Inc. (1991)

Cute children student design vector, Free vector
Creative commons attribution license
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Part Five:
Resources

License: CC0 Public Domain
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Multicultural Children’s Book Day:
http://multiculturalchildrensbookday.com/multicultural-readingresources/diversity-book-lists-for-kids/
Africa Access Review: http://africaaccessreview.org/
American Indians in Children’s Literature:
https://americanindiansinchildrensliterature.blogspot.com/
Social Justice Books: https://socialjusticebooks.org/booklists/
CLASP(The Consortium of Latin American Studies Programs):
http://claspprograms.org/pages/detail/37/Amricas-Award
The Brown Bookshelf: https://thebrownbookshelf.com/
CCBC(Cooperative Children’s Book Center):
http://ccbc.education.wisc.edu/books/multicultural.asp
The Dark Fantastic: http://thedarkfantastic.blogspot.com/
De Colores: http://decoloresreviews.blogspot.com/
The Lee and Low Books Blog: http://blog.leeandlow.com/
The Pirate Tree: http://www.thepiratetree.com/
Reading While White: http://readingwhilewhite.blogspot.com/
Rethinking Schools: http://rethinkingschools.aidcvt.com/index.shtml
We Need Diverse Books: http://weneeddiversebooks.org/where-to-find-diversebooks/
Zetta Elliott: http://www.zettaelliott.com/blog/
Children’s Peace Education and Anti-Bias Library:
http://www.childpeacebooks.org/cpb/index.ph
Cooperative Children’s Book Center, University of Wisconsin-Madison:
http://www.education.wisc.edu/ccbc/default.asp
World of Words, University of Arizona: http://wowlit.org
World of Difference Institute, Anti-Defamation League:
http://www.adl.org/bibliography/default.asp
Teaching for Change: http://bbpbooks.teachingforchange.org/bestrecommended/booklist

http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/culturallinguistic/center/NCCLRQuickGuide.htm
http://www.teachingforchange.org/selecting-anti-bias-books
http://www.teachingforchange.org/books/our-publications/beyond-heroes-andholidays/bhhreview1
http://www.teachingforchange.org/books/critical-literacy
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http://www.readwritethink.org/classroom-resources/studentinteractives/story-30008.html
http://multiculturalchildrensbookday.com/
https://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic/fcp/docs/ncclrqguide-select-cultural-childrens-books-non-english.pdf
http://www.edchange.org/multicultural
https://ccbc.education.wisc.edu/books/multicultural.asp
http://www.amnestyusa.org/resources/educators/teaching-guides
https://t4sj.org/
https://eclkc.ohs.acf.hhs.gov/hslc/tta-system/culturallinguistic/NCCLRQuickGuide.htm
http://www.equityallianceatasu.org/
http://www.edchange.org/multicultural/
http://www.kulturivast.se/sites/default/files/alscwhitepaper_importance_of_di
versity_with_graphics_final.pdf
https://www.adl.org/education-and-resources/resources-for-educators-parentsfamilies/childrens-literature
http://www.npr.org/sections/codeswitch/2017/02/17/515792141/authors-andillustrators-of-color-accounted-for-22-percent-of-children-s-books
http://www.npr.org/sections/codeswitch/2016/08/09/483875698/diversity-inbook-publishing-isnt-just-about-writers-marketing-matters-too
https://www.diversitycouncil.org/diversity-lesson-plans-elementary
http://www.goodcharacter.com/GROARK/Prejudice.html
http://www.uen.org/k-2educator/learning_centers.shtml
http://www.nwlink.com/~donclark/leader/diverse2.html
http://www.nwlink.com/~donclark/leader/diverse2.html

1. China Town http://www.inside-guide-to-san-franciscotourism.com/chinatown-history.html
2. City Hall http://www.latimes.com/local/lanow/la-me-ln-san-franciscogay-marriage-20150626-story.html
3. Castro District http://www.streetadvisor.com/castro-district-sanfrancisco-san-francisco-county-california
4. Angel Island http://www.seattletimes.com/seattle-news/angel-islandno-heaven-to-immigrants/
5. Alcatraz http://nativeamericannetroots.net/diary/1037
6. Murals in Mission http://www.sfexaminer.com/report-immigrantsstate-highlights-contributions-disparities
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